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From the editors’ desk

 Kuheli Mukherjee        Vaijayanti Bose
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The concept of integrating art with education takes me down memory lane. A  teacher of English 
in a Minnesota school classroom was distributing a number of shapes drawn on a paper to her 
learners with the instruction to observe and note special features of those shapes. Next day these 
learners were taken to the local museum where pairs of learners were allotted an art object with 
the instruction to jot down their observations on the art object using their concept of the shapes 
studied in the previous class. In the next day’s lesson Teacher asked each learner to write a 
paragraph on the art object and the feeling experienced thereof. As an observer teacher this tickled 
my imagination to think of exploiting available art objects in Kolkata for my English classroom. 
Hence, for me integrating art with education implies employing any expression of art as the 
primary medium to learn academic concepts.

The Bhimbetka and Daraki-Chattan petroglyphs illustrate how art has been a medium for 
expressing human emotions and ideas for thousands of years. However, art does not merely reside 
in the art object but in the way it is created. The creativity ingrained generates a sense of 
empowerment which is dear not only to every child but also to every human being. The 
empowering and liberating power of art can in no way be doubted when different forms of art can 
transform a prisoner into an artist or a differently abled child into a mesmerising actor.

I must mention another significance of art integration in education. The attractive tribal art on 
tribal huts, their clean and tidy courtyard and the gleaming utensils represent an aesthetic sense 
often absent in so called educated people. On the contrary, the betel-juice drenched walls, streets 
and even corners of heritage sites of Kolkata are glaring evidence of what Nandalal Bose meant 
when he opined that absence of a sense of beauty often harms our mental as well as physical well 
being. 

The National Education Policy (2020) of India urges for  integration of art with learning. The 
current issue of Magic of Learning presents some avant garde initiatives of integrating art with 
education across school subjects. Bichitra Pathshala with its endeavour to marry education with 
films and moving images can rightfully claim its place in such initiatives. Let me take leave by 
reminding, “What is ‘Magic of my School’ if not a glorious example of art integrated education?” 
Last but not the least; do take a look at ‘From Bichitra Pathshala’s Barn’ to know more about our 
work. 
Enjoy reading the colourful bouquet of artistic ideas and do not forget to enrich us by sending 
your critiques at bichitrapathshala@gmail.com

Kuheli Mukherjee
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Art and Culture – Changing Lives
Locating NEP 2020 in context of art integrated learning

By Ajanta Ray   

‘Art enables us to find ourselves 
and lose ourselves at the same 
time’ – Thomas Merton
In the sixty-five page long 
National Education Policy 2020, 
about five pages have been 
devoted to the policy of art 
integration in the school curric-

ulum and other spheres. In these 
four to five pages, it has been argued that: ‘Arts 
integration is an approach to teaching that inte-
grates the fine and performing arts as primary 
pathways to learning. The goal of art integration 
is to increase knowledge of a general subject 
area while concurrently fostering a greater 
understanding and appreciation of the fine and 
performing arts.’ 
The definition clearly states how important it is 
to incorporate arts in learning pedagogy. Accord-
ing to National Educational Policy 2020, in the 
segment titled Early Childhood Care and Educa-
tion, part 1.2 mentions these terms:  ‘multi-facet-
ed’, ‘multi-level’, ‘play-based’, ‘activity-based’ 
and ‘enquiry-based’ learning. It also includes 
‘drawing, painting and other visual art, craft, 
drama and puppetry, music and movement’. 
The overall aim of ECCE is to develop all 
rounded individuals from an early stage, with the 
twenty-first century skills such as critical think-
ing, communication, creativity and collabora-
tion. The policy statement clearly mentions that 
practice of the arts will help in the holistic devel-
opment of the child. Art integration is also men-
tioned in the section titled Experiential Learning.  
In part 4.7 it is recommended that art be integrat-
ed at all levels of a child’s education. It states, 
‘Art integration is a cross-curricular pedagogical 
approach that utilises various aspects and forms 

of art and culture as the basis for learning of 
concepts across subjects.’
The policy document  emphasizes that this mode 
of learning will not only help individuals realise 
the ‘ethos’ of Indian art and culture but it will 
also evoke curiosity and create a more challeng-
ing environment strengthening the ‘linkages 

between art and culture.’ 
In part 4.9, under the heading Empower Students 
Through Flexibility and Course Choices, it is 
recommended that no clear segmentation be 
made among ‘curricular’, extra-curricular’ and 
‘co-curricular’ work and among ‘arts, humanities 
and sciences or between vocational or academic 
streams.’ This statement is clearly a pointer to 
holistic learning, of which art will form an inte-

gral part. This is expected not only to create a 
bridge between arts and other areas of interest 
but help to develop original thinkers and innova-
tors for the future. 
In part 3 of the policy document under the head-
ing Promotion of Indian Languages, Arts and 
Culture, the sections 22.1, 22.2, 22.3 and 22.4 
clearly state how important art and culture is not 
only ‘for the nation but for all the individuals’. 
Arts besides creating awareness and strengthen-
ing cultures, aims to unite individuals by acceler-
ating ‘individual happiness’.
Again, it is important to note art without lan-
guage is like our hands without our fingers. 
Hence, the document points out the importance 
of understanding the relation between language 
and arts. ‘Art, in the form of literature, plays, 
music, film, etc cannot be fully appreciated 
without language. Therefore, arts form an inte-
gral part in the teaching learning curriculum for 
enhancing productivity in individuals, fostering 
growth and holistic development. 
Thus the policy has emphasized the need to 
break away from a traditional thought process of 
providing knowledge. Learning should be 
exploratory where skills like time management, 
problem solving and  other important skills are 
developed to empower children to be creative 
and innovative.
Many teachers have been practicing art inte-
gration in their teaching without being 
conscious of the term. The NEP 2020 
has made the teaching community 
conscious of the need for art integration. It is 
now left to individual teachers and education 
establishments to interpret the policy recom-
mendations and put them to practice. 
In an interview to Bidushi Das (published by 
Edexlive on 30th July 2020) Fr. Prashanth, 
principal of Sacred Heart College, Kochi, has 
said, ‘The focus of the policy has been to make 
education more integrated since 
now there is a tendency of 
excessive specialisation with-
out any desired effect.’ In sup-
port of art integrated learning, 

principal of KIIT World School, Gurugram, Dr. 
Neelima Kamra has said that NEP is trying to 
create ‘flexible, multi-disciplinary, inter-disci-
plinary and trans-disciplinary approach in the 
curriculum to provide holistic education for 
children’. 

In the policy document in part 22.8, it stresses on 
‘hiring of outstanding local artists, writers, crafts 
persons and other experts as master instructors in 
various subjects of local expertise’ to be incorpo-
rated to bring about greater ‘flexiblity’ especially 

in secondary schools and in higher educa-
tion. This will expedite the progress across 
all levels, structures and cultures.
Several organizations are holding webinars 
to discuss and debate the scope and chal-
lenges of art integration. Nalandaway’s 
webinar titled ‘Art integrated learning and 
unpacking NEP 2020’, was one of the early 

examples of sharing and exploring various 
dimensions of art integration. At this webinar 

Asha Singh beautifully expresses her views on 
how important it is to nurture 
children’s creativity from the 

very childhood.  In her lecture, she 
states if a child is seen drawing a 
pink elephant, his or her efforts 

should be encouraged rather than finding faults 
in it. She argues that probably the child was 
exposed to a decorative elephant and therefore 
the need of the hour was to encourage the very 
old French slogan from the early nineteenth 

century ‘art for art’s sake’. 
Another speaker from Bengaluru who works for 
disadvantaged HIV positive and cancer affected 
children, states that at a workshop, these children 
could actually weave their own stories by incor-
porating dance movements. He stresses on the 
fact that art is definitely a very strong medium to 
create behavioral change. 

[Link to the Nalandaway webinar is: https://ww-
w.youtube.com/watch?v=kMp4j8ejzfc&t=97s]
Recently, at another webinar organised by Think 
Art, artistic practices at the school level in differ-

ent countries were showcased. For example, in 
countries like Australia, Netherlands, Germany 
performance-based curriculum forms an integral 
part in their teaching learning practice..

In Australia, the Council for the Arts have 
designed a program which focuses on develop-
ment of a twenty-week creative project with 
professional artists. In a survey carried out by 
the Council, almost all young Australians aged 
15 to24 years recognise the positive impact of 
arts and creativity in their lives.

In conclusion, The NEP 2020 heralds a new 
beginning. It is full of new possibilities that need 
to be carefully interpreted and designed into 
curricular framework. 
The policy recognises that ‘the knowledge of the 
rich diversity of India should be imbibed 
first-hand by learners’. Therefore, children from 
the kindergarten stage should be exposed to 
opportunities for discussion, debate, express and 
volunteer to gather information and stimulate 
them to research and take up the initiative.
It is only hoped that five years down the line, 
learning spaces will become vibrant with “out of 
the box”, unpredictable art practices and cultural 
spaces will turn into vibrant learning spaces. 
Critical and creative thinkers of tomorrow will 
build ‘Ek Bharat Shreshtha Bharat’. It would be 
apt to conclude with Eli Broad’s 
(https://pin.it/7b9InUp) view, “Civilizations 
aren’t remembered by their business people, 
bankers or lawyers. They are remembered by 
their Arts”.

Ajanta Ray is a teacher, writer and independent 
researcher
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Invoking Cinema Left and Right
By Subha Das Mollick

In its very early 
years, the mechani-
cal gadget invented 
to record the reality 
around us, grew into 
a medium of artistic 

expression. Having absorbed elements of theatre, 
painting, literature and music, the nascent 
medium of cinema developed an idiom of its 
own. Its ‘language’ matured in the hands of early 
pioneers. Cinematic expressions flowered in 
many new directions. For more than 120 years 
cinema has been mesmerising spectators with its 
magic wand. Cinema may also be perceived as a 
book that teaches the lessons of life. A well made 
film leaves a lasting impression in the mind of 
the spectator and makes him a little wiser. 
Cinema is a great teacher. Why not make it a part 
of the formal education system? 
Every well made movie, be it a fiction film or 
documentary or an advertising film, comes with 
its own cerebral, emotional and aesthetic appeal. 
The spectator can connect to a movie at a con-
scious and unconscious level. The teacher, who 
uses a movie clip as a teaching learning material, 
can arouse the conscious as well as the uncon-
scious through her discourse, be it in a science 
class or language class or humanities class.  
In a conventional science class, not much room 
is created for play of emotions or imagination. 
Logical development of concepts and precision 
in calculations are given prime emphasis. The 
left half of the brain goes on overdrive and the 
right half remains dormant. But using movie 
clippings, things can be done differently and 
remarkably different learning outcomes may 
result. Let us take the example of the  1985 film 
Back to the Future directed by Robert Zemicks. 
About halfway through this film, there is a 
sequence where the two protagonists, a college 

student Marty and a crazy scientist Doc, discuss 
returning back to 1985 from 1955. For the time 
travel from 1985 to 1955, the time machine had 
been fueled by radioactive plutonium. The flux 
capacitor, the heart of the time machine, required 
1.21 gigawatts to be activated. The disintegrating 
nuclei of plutonium provided the necessary 
energy. 
But how would the time machine be triggered 
for the return journey from 1955 to 1985? Doc 
says, “I am sure that in 1985 plutonium is avail-
able in every corner drugstore. But in 1955 it is a 
little hard to come by.” The solution was eventu-
ally found in harnessing the energy of lightning. 
On the coming Saturday, lightning would strike 

the clock tower. If energy of the lightning could 
be harnessed, Marty would return back to the 
future. 
Embedded in this 3 minutes long discussion 
between Marty and Doc, is not only the specula-
tive idea of time travel, but also speculation 
about generating 1.21 gigawatts of electricity. 
Speculations are founded on facts and reasoning, 
but are nourished by imagination. If the teacher 
decides to focus on the speculation of energy 
generation instead of time travel, she can begin 
with warming up exercises of small ‘order of 

magnitude calculations’ of energy unlocked 
through nuclear disintegrations and then com-

pare this energy with the energy stored in, say, a 
leyden jar. The comparison of the two energies 
may then be given an artistic interpretation 
through metaphoric use of candles or bulbs or 
any other familiar symbol of energy. While 
students with strong mathematical abilities 
would enjoy working with the zeros in the 
calculation of giga watts, students with a height-
ened power of imagination would actually be 
able to visualize the magnitude of the energy 
released by the tiny nucleus as opposed to the 
energy released by the giant clouds. The mathe-
matics and the art work would complement each 
other in fully comprehending Marty and Doc’s 
dilemma. 
One must remember that Marty and Doc’s chal-
lenge of harnessing energy from an appropriate 
source is also the challenge faced by the world. 
So a physics lesson using a short sequence of 
Back to the Future would be not so small a step 
in understanding the energy problems of the 
world. Likewise, there are many more popular 
films that can be used in science classes to ignite 
the imagination and intellect of the learner and 
make learning of science joyful and lasting. To 
name a few, 2001: A Space Odyssey is a marvel-
ous film to discuss gravitation and life in the 
absence of gravitation, relative velocity in iner-
tial frames of reference and also artificial intelli-
gence vis a vis human intelligence. Clippings of 
Home Alone have been used time and again by 

the author in fun classes on simple machines. 
The animation film Up works wonders in initiat-
ing a discussion on buoyant forces. Closer to 
home, Ashutosh Gowarikar’s Swades has been 
highly successful in lessons on hydroelectricity.  

A good teacher can peel the layers of a good 
movie and bring out the learning material 
packed between the layers. To do justice to the 
learning material thus uncovered, both the right 
and left halves of the brain have to be activated. 
Clinical analysis and artistic expression comple-
ment each other to make the learning complete 
and lasting. 
Interested teachers can identify and create a 
repository of short sequences of popular films 
that lend themselves to designing fun exercises 
in the class. But popular films are not the only 
source of moving images. Here is an example of 
a session conducted using a documentary film.   
A session with students of manav mangal Smart 
School, Chandigarh
The film screened to these students was Mere 

Angan Ki Pakshi, a 25 minutes long film made 
through the collaborative effort of students and 
teachers, under the direction of M.N Chikka-
miniyappa. This film was a Bronze Beaver 
Award winner at the National Science Film 
Festival in 2017.
In this film, two girls, Yashvanthika and Anu-

radha, create an environment on their terrace to 
attract birds. Birds of different kinds flock to the 
terrace for food and water. The girls introduce 
the birds to the viewers and explain the food 
habits, nesting habits and parenting habits of 
each type of bird. The film ends with birds 
circling around the terrace and the girls looking 
up to see if any bird stoops down to peck at the 
grains on their terrace.
 The session was conducted with 30 students of 
class VIII.
 As an introductory discussion, the facilitator 
asked the students about the birds they see in 
their neighbourhood and then presented a PPT 
on Salim Ali. She told the students how Salim 
Ali had become a bird watcher and what he did 
to encourage bird watching among the people. 
Then she said that there is a bird watcher in all 
of us, just like the girls in the film Mere Angan 
Ki Pakshi. 
 The film was screened after this introductory 

discussion.
 After the screening, the students were asked 
about the birds they saw in the film – their 
names, the colour of their feathers, their habitat, 
size of their eggs and so on. The facilitator also 
asked about the details of the arrangement made 
by the girls in the film and whether similar 
arrangements could be replicated in their own 
homes or school. This exercise was like a 
formative assessment. It gave an idea to the 
facilitator as to how attentively the students 
watched the film. To keep the excitement level 
high, the facilitator may reward every correct 
answer with an éclair or a small sticker of a bird. 
 After this discussion, the students were divided 
into groups of six. Each group was given a 
passage from a book titled Lives of Birds: Birds 
of the World and Their Behaviour by Lester L 
Short. This book is written in beautifully evoca-
tive prose. Here are a couple of examples:
    From fall until early spring, the male wagtail 

defends a riverbank territory. Most of the bird's 
day is spent pacing the riverbank, back and 
forth, back and forth, picking up the insects that 
have been washed ashore. Because the territo-
ries tend to be large, typically, the supply of 
insects is replenished by the time the wagtail 
passes by any given spot a second time. Under 
normal circumstances, any intruding bird is 
driven away; to neglect to do this would greatly 
decrease the wagtail's chances of breeding 
successfully. However, sometimes the food 
supply is so plentiful that the wagtail intrudes 
any intruder and goes about its business of 
eating. The chase simply is not worth the effort. 
Indeed, sometimes, following a heavy rain in the 
tropics, the supply of winged termites is so 
plentiful that territories are temporarily sus-
pended as birds from the area converge to gulp 
down as many of the nourishing insects as they 
can while the supply lasts.
 Each group got a different passage with 
descriptions of a different species. No passage 
was more than 200 words long. The groups were 
asked to read the passage carefully, understand it 
fully in all its connotations and then communi-
cate the essence of the passage through play-act-
ing. They were told that they could make some 
drawings on the whiteboard to serve as a back-
drop for their performance and they should try 

and emulate the singing and dancing of the birds 
described in the passage.
That means, in this exercise, the students had to 
understand the subject and share their under-
standing with the entire class through a different 
medium.
Each group chose a corner of the hall or corridor 
to sit and plan their act. Some students came to 
the facilitator to understand the meanings of 
words and phrases. They discussed, debated and 
ideated intensely. They were also allowed to use 
their phones or internet connection in the com-
puter lab. After half an hour the groups were 
ready to perform. Each performance was 
unique. The session that began with an art object 
in the form of a short documentary film, com-
pleted a full circle when the final output was a 
set of art objects in the form of live performanc-
es. 
An exercise like this enhances language and 
comprehension skills, verbal communication 
skills, drawing and performance skills and most 
certainly encourages team spirit and peer learn-
ing. Students with linguistic, visual, kinesthetic 
and musical intelligence get an opportunity to 
exercise their intelligence and get rewarded for 
it. Just as cerebral intelligence is tested in terms 
of academic learning, emotional intelligence is 
tested in terms of empathy and team spirit. It is 
deeply satisfying for the learner as well as the 
facilitator.

Subha Das Mollick is a teacher of media & 
cinema studies and a documentary filmmaker. 
She is also the secretary of Bichitra Pathshala

Doc and Marty in deep consultation in Back 
to the Future
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In its very early 
years, the mechani-
cal gadget invented 
to record the reality 
around us, grew into 
a medium of artistic 

expression. Having absorbed elements of theatre, 
painting, literature and music, the nascent 
medium of cinema developed an idiom of its 
own. Its ‘language’ matured in the hands of early 
pioneers. Cinematic expressions flowered in 
many new directions. For more than 120 years 
cinema has been mesmerising spectators with its 
magic wand. Cinema may also be perceived as a 
book that teaches the lessons of life. A well made 
film leaves a lasting impression in the mind of 
the spectator and makes him a little wiser. 
Cinema is a great teacher. Why not make it a part 
of the formal education system? 
Every well made movie, be it a fiction film or 
documentary or an advertising film, comes with 
its own cerebral, emotional and aesthetic appeal. 
The spectator can connect to a movie at a con-
scious and unconscious level. The teacher, who 
uses a movie clip as a teaching learning material, 
can arouse the conscious as well as the uncon-
scious through her discourse, be it in a science 
class or language class or humanities class.  
In a conventional science class, not much room 
is created for play of emotions or imagination. 
Logical development of concepts and precision 
in calculations are given prime emphasis. The 
left half of the brain goes on overdrive and the 
right half remains dormant. But using movie 
clippings, things can be done differently and 
remarkably different learning outcomes may 
result. Let us take the example of the  1985 film 
Back to the Future directed by Robert Zemicks. 
About halfway through this film, there is a 
sequence where the two protagonists, a college 

student Marty and a crazy scientist Doc, discuss 
returning back to 1985 from 1955. For the time 
travel from 1985 to 1955, the time machine had 
been fueled by radioactive plutonium. The flux 
capacitor, the heart of the time machine, required 
1.21 gigawatts to be activated. The disintegrating 
nuclei of plutonium provided the necessary 
energy. 
But how would the time machine be triggered 
for the return journey from 1955 to 1985? Doc 
says, “I am sure that in 1985 plutonium is avail-
able in every corner drugstore. But in 1955 it is a 
little hard to come by.” The solution was eventu-
ally found in harnessing the energy of lightning. 
On the coming Saturday, lightning would strike 

the clock tower. If energy of the lightning could 
be harnessed, Marty would return back to the 
future. 
Embedded in this 3 minutes long discussion 
between Marty and Doc, is not only the specula-
tive idea of time travel, but also speculation 
about generating 1.21 gigawatts of electricity. 
Speculations are founded on facts and reasoning, 
but are nourished by imagination. If the teacher 
decides to focus on the speculation of energy 
generation instead of time travel, she can begin 
with warming up exercises of small ‘order of 

magnitude calculations’ of energy unlocked 
through nuclear disintegrations and then com-

pare this energy with the energy stored in, say, a 
leyden jar. The comparison of the two energies 
may then be given an artistic interpretation 
through metaphoric use of candles or bulbs or 
any other familiar symbol of energy. While 
students with strong mathematical abilities 
would enjoy working with the zeros in the 
calculation of giga watts, students with a height-
ened power of imagination would actually be 
able to visualize the magnitude of the energy 
released by the tiny nucleus as opposed to the 
energy released by the giant clouds. The mathe-
matics and the art work would complement each 
other in fully comprehending Marty and Doc’s 
dilemma. 
One must remember that Marty and Doc’s chal-
lenge of harnessing energy from an appropriate 
source is also the challenge faced by the world. 
So a physics lesson using a short sequence of 
Back to the Future would be not so small a step 
in understanding the energy problems of the 
world. Likewise, there are many more popular 
films that can be used in science classes to ignite 
the imagination and intellect of the learner and 
make learning of science joyful and lasting. To 
name a few, 2001: A Space Odyssey is a marvel-
ous film to discuss gravitation and life in the 
absence of gravitation, relative velocity in iner-
tial frames of reference and also artificial intelli-
gence vis a vis human intelligence. Clippings of 
Home Alone have been used time and again by 

the author in fun classes on simple machines. 
The animation film Up works wonders in initiat-
ing a discussion on buoyant forces. Closer to 
home, Ashutosh Gowarikar’s Swades has been 
highly successful in lessons on hydroelectricity.  

A good teacher can peel the layers of a good 
movie and bring out the learning material 
packed between the layers. To do justice to the 
learning material thus uncovered, both the right 
and left halves of the brain have to be activated. 
Clinical analysis and artistic expression comple-
ment each other to make the learning complete 
and lasting. 
Interested teachers can identify and create a 
repository of short sequences of popular films 
that lend themselves to designing fun exercises 
in the class. But popular films are not the only 
source of moving images. Here is an example of 
a session conducted using a documentary film.   
A session with students of manav mangal Smart 
School, Chandigarh
The film screened to these students was Mere 

Angan Ki Pakshi, a 25 minutes long film made 
through the collaborative effort of students and 
teachers, under the direction of M.N Chikka-
miniyappa. This film was a Bronze Beaver 
Award winner at the National Science Film 
Festival in 2017.
In this film, two girls, Yashvanthika and Anu-

radha, create an environment on their terrace to 
attract birds. Birds of different kinds flock to the 
terrace for food and water. The girls introduce 
the birds to the viewers and explain the food 
habits, nesting habits and parenting habits of 
each type of bird. The film ends with birds 
circling around the terrace and the girls looking 
up to see if any bird stoops down to peck at the 
grains on their terrace.
 The session was conducted with 30 students of 
class VIII.
 As an introductory discussion, the facilitator 
asked the students about the birds they see in 
their neighbourhood and then presented a PPT 
on Salim Ali. She told the students how Salim 
Ali had become a bird watcher and what he did 
to encourage bird watching among the people. 
Then she said that there is a bird watcher in all 
of us, just like the girls in the film Mere Angan 
Ki Pakshi. 
 The film was screened after this introductory 

discussion.
 After the screening, the students were asked 
about the birds they saw in the film – their 
names, the colour of their feathers, their habitat, 
size of their eggs and so on. The facilitator also 
asked about the details of the arrangement made 
by the girls in the film and whether similar 
arrangements could be replicated in their own 
homes or school. This exercise was like a 
formative assessment. It gave an idea to the 
facilitator as to how attentively the students 
watched the film. To keep the excitement level 
high, the facilitator may reward every correct 
answer with an éclair or a small sticker of a bird. 
 After this discussion, the students were divided 
into groups of six. Each group was given a 
passage from a book titled Lives of Birds: Birds 
of the World and Their Behaviour by Lester L 
Short. This book is written in beautifully evoca-
tive prose. Here are a couple of examples:
    From fall until early spring, the male wagtail 

defends a riverbank territory. Most of the bird's 
day is spent pacing the riverbank, back and 
forth, back and forth, picking up the insects that 
have been washed ashore. Because the territo-
ries tend to be large, typically, the supply of 
insects is replenished by the time the wagtail 
passes by any given spot a second time. Under 
normal circumstances, any intruding bird is 
driven away; to neglect to do this would greatly 
decrease the wagtail's chances of breeding 
successfully. However, sometimes the food 
supply is so plentiful that the wagtail intrudes 
any intruder and goes about its business of 
eating. The chase simply is not worth the effort. 
Indeed, sometimes, following a heavy rain in the 
tropics, the supply of winged termites is so 
plentiful that territories are temporarily sus-
pended as birds from the area converge to gulp 
down as many of the nourishing insects as they 
can while the supply lasts.
 Each group got a different passage with 
descriptions of a different species. No passage 
was more than 200 words long. The groups were 
asked to read the passage carefully, understand it 
fully in all its connotations and then communi-
cate the essence of the passage through play-act-
ing. They were told that they could make some 
drawings on the whiteboard to serve as a back-
drop for their performance and they should try 

and emulate the singing and dancing of the birds 
described in the passage.
That means, in this exercise, the students had to 
understand the subject and share their under-
standing with the entire class through a different 
medium.
Each group chose a corner of the hall or corridor 
to sit and plan their act. Some students came to 
the facilitator to understand the meanings of 
words and phrases. They discussed, debated and 
ideated intensely. They were also allowed to use 
their phones or internet connection in the com-
puter lab. After half an hour the groups were 
ready to perform. Each performance was 
unique. The session that began with an art object 
in the form of a short documentary film, com-
pleted a full circle when the final output was a 
set of art objects in the form of live performanc-
es. 
An exercise like this enhances language and 
comprehension skills, verbal communication 
skills, drawing and performance skills and most 
certainly encourages team spirit and peer learn-
ing. Students with linguistic, visual, kinesthetic 
and musical intelligence get an opportunity to 
exercise their intelligence and get rewarded for 
it. Just as cerebral intelligence is tested in terms 
of academic learning, emotional intelligence is 
tested in terms of empathy and team spirit. It is 
deeply satisfying for the learner as well as the 
facilitator.

Subha Das Mollick is a teacher of media & 
cinema studies and a documentary filmmaker. 
She is also the secretary of Bichitra Pathshala

Doc finds a solution for sending Marty back 
to the future

Students of manav mangal Smart School 
rehearse before the performance
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In its very early 
years, the mechani-
cal gadget invented 
to record the reality 
around us, grew into 
a medium of artistic 

expression. Having absorbed elements of theatre, 
painting, literature and music, the nascent 
medium of cinema developed an idiom of its 
own. Its ‘language’ matured in the hands of early 
pioneers. Cinematic expressions flowered in 
many new directions. For more than 120 years 
cinema has been mesmerising spectators with its 
magic wand. Cinema may also be perceived as a 
book that teaches the lessons of life. A well made 
film leaves a lasting impression in the mind of 
the spectator and makes him a little wiser. 
Cinema is a great teacher. Why not make it a part 
of the formal education system? 
Every well made movie, be it a fiction film or 
documentary or an advertising film, comes with 
its own cerebral, emotional and aesthetic appeal. 
The spectator can connect to a movie at a con-
scious and unconscious level. The teacher, who 
uses a movie clip as a teaching learning material, 
can arouse the conscious as well as the uncon-
scious through her discourse, be it in a science 
class or language class or humanities class.  
In a conventional science class, not much room 
is created for play of emotions or imagination. 
Logical development of concepts and precision 
in calculations are given prime emphasis. The 
left half of the brain goes on overdrive and the 
right half remains dormant. But using movie 
clippings, things can be done differently and 
remarkably different learning outcomes may 
result. Let us take the example of the  1985 film 
Back to the Future directed by Robert Zemicks. 
About halfway through this film, there is a 
sequence where the two protagonists, a college 

student Marty and a crazy scientist Doc, discuss 
returning back to 1985 from 1955. For the time 
travel from 1985 to 1955, the time machine had 
been fueled by radioactive plutonium. The flux 
capacitor, the heart of the time machine, required 
1.21 gigawatts to be activated. The disintegrating 
nuclei of plutonium provided the necessary 
energy. 
But how would the time machine be triggered 
for the return journey from 1955 to 1985? Doc 
says, “I am sure that in 1985 plutonium is avail-
able in every corner drugstore. But in 1955 it is a 
little hard to come by.” The solution was eventu-
ally found in harnessing the energy of lightning. 
On the coming Saturday, lightning would strike 

the clock tower. If energy of the lightning could 
be harnessed, Marty would return back to the 
future. 
Embedded in this 3 minutes long discussion 
between Marty and Doc, is not only the specula-
tive idea of time travel, but also speculation 
about generating 1.21 gigawatts of electricity. 
Speculations are founded on facts and reasoning, 
but are nourished by imagination. If the teacher 
decides to focus on the speculation of energy 
generation instead of time travel, she can begin 
with warming up exercises of small ‘order of 

magnitude calculations’ of energy unlocked 
through nuclear disintegrations and then com-

pare this energy with the energy stored in, say, a 
leyden jar. The comparison of the two energies 
may then be given an artistic interpretation 
through metaphoric use of candles or bulbs or 
any other familiar symbol of energy. While 
students with strong mathematical abilities 
would enjoy working with the zeros in the 
calculation of giga watts, students with a height-
ened power of imagination would actually be 
able to visualize the magnitude of the energy 
released by the tiny nucleus as opposed to the 
energy released by the giant clouds. The mathe-
matics and the art work would complement each 
other in fully comprehending Marty and Doc’s 
dilemma. 
One must remember that Marty and Doc’s chal-
lenge of harnessing energy from an appropriate 
source is also the challenge faced by the world. 
So a physics lesson using a short sequence of 
Back to the Future would be not so small a step 
in understanding the energy problems of the 
world. Likewise, there are many more popular 
films that can be used in science classes to ignite 
the imagination and intellect of the learner and 
make learning of science joyful and lasting. To 
name a few, 2001: A Space Odyssey is a marvel-
ous film to discuss gravitation and life in the 
absence of gravitation, relative velocity in iner-
tial frames of reference and also artificial intelli-
gence vis a vis human intelligence. Clippings of 
Home Alone have been used time and again by 

the author in fun classes on simple machines. 
The animation film Up works wonders in initiat-
ing a discussion on buoyant forces. Closer to 
home, Ashutosh Gowarikar’s Swades has been 
highly successful in lessons on hydroelectricity.  

A good teacher can peel the layers of a good 
movie and bring out the learning material 
packed between the layers. To do justice to the 
learning material thus uncovered, both the right 
and left halves of the brain have to be activated. 
Clinical analysis and artistic expression comple-
ment each other to make the learning complete 
and lasting. 
Interested teachers can identify and create a 
repository of short sequences of popular films 
that lend themselves to designing fun exercises 
in the class. But popular films are not the only 
source of moving images. Here is an example of 
a session conducted using a documentary film.   
A session with students of manav mangal Smart 
School, Chandigarh
The film screened to these students was Mere 

Angan Ki Pakshi, a 25 minutes long film made 
through the collaborative effort of students and 
teachers, under the direction of M.N Chikka-
miniyappa. This film was a Bronze Beaver 
Award winner at the National Science Film 
Festival in 2017.
In this film, two girls, Yashvanthika and Anu-

radha, create an environment on their terrace to 
attract birds. Birds of different kinds flock to the 
terrace for food and water. The girls introduce 
the birds to the viewers and explain the food 
habits, nesting habits and parenting habits of 
each type of bird. The film ends with birds 
circling around the terrace and the girls looking 
up to see if any bird stoops down to peck at the 
grains on their terrace.
 The session was conducted with 30 students of 
class VIII.
 As an introductory discussion, the facilitator 
asked the students about the birds they see in 
their neighbourhood and then presented a PPT 
on Salim Ali. She told the students how Salim 
Ali had become a bird watcher and what he did 
to encourage bird watching among the people. 
Then she said that there is a bird watcher in all 
of us, just like the girls in the film Mere Angan 
Ki Pakshi. 
 The film was screened after this introductory 

discussion.
 After the screening, the students were asked 
about the birds they saw in the film – their 
names, the colour of their feathers, their habitat, 
size of their eggs and so on. The facilitator also 
asked about the details of the arrangement made 
by the girls in the film and whether similar 
arrangements could be replicated in their own 
homes or school. This exercise was like a 
formative assessment. It gave an idea to the 
facilitator as to how attentively the students 
watched the film. To keep the excitement level 
high, the facilitator may reward every correct 
answer with an éclair or a small sticker of a bird. 
 After this discussion, the students were divided 
into groups of six. Each group was given a 
passage from a book titled Lives of Birds: Birds 
of the World and Their Behaviour by Lester L 
Short. This book is written in beautifully evoca-
tive prose. Here are a couple of examples:
    From fall until early spring, the male wagtail 

defends a riverbank territory. Most of the bird's 
day is spent pacing the riverbank, back and 
forth, back and forth, picking up the insects that 
have been washed ashore. Because the territo-
ries tend to be large, typically, the supply of 
insects is replenished by the time the wagtail 
passes by any given spot a second time. Under 
normal circumstances, any intruding bird is 
driven away; to neglect to do this would greatly 
decrease the wagtail's chances of breeding 
successfully. However, sometimes the food 
supply is so plentiful that the wagtail intrudes 
any intruder and goes about its business of 
eating. The chase simply is not worth the effort. 
Indeed, sometimes, following a heavy rain in the 
tropics, the supply of winged termites is so 
plentiful that territories are temporarily sus-
pended as birds from the area converge to gulp 
down as many of the nourishing insects as they 
can while the supply lasts.
 Each group got a different passage with 
descriptions of a different species. No passage 
was more than 200 words long. The groups were 
asked to read the passage carefully, understand it 
fully in all its connotations and then communi-
cate the essence of the passage through play-act-
ing. They were told that they could make some 
drawings on the whiteboard to serve as a back-
drop for their performance and they should try 

and emulate the singing and dancing of the birds 
described in the passage.
That means, in this exercise, the students had to 
understand the subject and share their under-
standing with the entire class through a different 
medium.
Each group chose a corner of the hall or corridor 
to sit and plan their act. Some students came to 
the facilitator to understand the meanings of 
words and phrases. They discussed, debated and 
ideated intensely. They were also allowed to use 
their phones or internet connection in the com-
puter lab. After half an hour the groups were 
ready to perform. Each performance was 
unique. The session that began with an art object 
in the form of a short documentary film, com-
pleted a full circle when the final output was a 
set of art objects in the form of live performanc-
es. 
An exercise like this enhances language and 
comprehension skills, verbal communication 
skills, drawing and performance skills and most 
certainly encourages team spirit and peer learn-
ing. Students with linguistic, visual, kinesthetic 
and musical intelligence get an opportunity to 
exercise their intelligence and get rewarded for 
it. Just as cerebral intelligence is tested in terms 
of academic learning, emotional intelligence is 
tested in terms of empathy and team spirit. It is 
deeply satisfying for the learner as well as the 
facilitator.

Subha Das Mollick is a teacher of media & 
cinema studies and a documentary filmmaker. 
She is also the secretary of Bichitra Pathshala

Students introduce their play
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In its very early 
years, the mechani-
cal gadget invented 
to record the reality 
around us, grew into 
a medium of artistic 

expression. Having absorbed elements of theatre, 
painting, literature and music, the nascent 
medium of cinema developed an idiom of its 
own. Its ‘language’ matured in the hands of early 
pioneers. Cinematic expressions flowered in 
many new directions. For more than 120 years 
cinema has been mesmerising spectators with its 
magic wand. Cinema may also be perceived as a 
book that teaches the lessons of life. A well made 
film leaves a lasting impression in the mind of 
the spectator and makes him a little wiser. 
Cinema is a great teacher. Why not make it a part 
of the formal education system? 
Every well made movie, be it a fiction film or 
documentary or an advertising film, comes with 
its own cerebral, emotional and aesthetic appeal. 
The spectator can connect to a movie at a con-
scious and unconscious level. The teacher, who 
uses a movie clip as a teaching learning material, 
can arouse the conscious as well as the uncon-
scious through her discourse, be it in a science 
class or language class or humanities class.  
In a conventional science class, not much room 
is created for play of emotions or imagination. 
Logical development of concepts and precision 
in calculations are given prime emphasis. The 
left half of the brain goes on overdrive and the 
right half remains dormant. But using movie 
clippings, things can be done differently and 
remarkably different learning outcomes may 
result. Let us take the example of the  1985 film 
Back to the Future directed by Robert Zemicks. 
About halfway through this film, there is a 
sequence where the two protagonists, a college 

student Marty and a crazy scientist Doc, discuss 
returning back to 1985 from 1955. For the time 
travel from 1985 to 1955, the time machine had 
been fueled by radioactive plutonium. The flux 
capacitor, the heart of the time machine, required 
1.21 gigawatts to be activated. The disintegrating 
nuclei of plutonium provided the necessary 
energy. 
But how would the time machine be triggered 
for the return journey from 1955 to 1985? Doc 
says, “I am sure that in 1985 plutonium is avail-
able in every corner drugstore. But in 1955 it is a 
little hard to come by.” The solution was eventu-
ally found in harnessing the energy of lightning. 
On the coming Saturday, lightning would strike 

the clock tower. If energy of the lightning could 
be harnessed, Marty would return back to the 
future. 
Embedded in this 3 minutes long discussion 
between Marty and Doc, is not only the specula-
tive idea of time travel, but also speculation 
about generating 1.21 gigawatts of electricity. 
Speculations are founded on facts and reasoning, 
but are nourished by imagination. If the teacher 
decides to focus on the speculation of energy 
generation instead of time travel, she can begin 
with warming up exercises of small ‘order of 

magnitude calculations’ of energy unlocked 
through nuclear disintegrations and then com-

pare this energy with the energy stored in, say, a 
leyden jar. The comparison of the two energies 
may then be given an artistic interpretation 
through metaphoric use of candles or bulbs or 
any other familiar symbol of energy. While 
students with strong mathematical abilities 
would enjoy working with the zeros in the 
calculation of giga watts, students with a height-
ened power of imagination would actually be 
able to visualize the magnitude of the energy 
released by the tiny nucleus as opposed to the 
energy released by the giant clouds. The mathe-
matics and the art work would complement each 
other in fully comprehending Marty and Doc’s 
dilemma. 
One must remember that Marty and Doc’s chal-
lenge of harnessing energy from an appropriate 
source is also the challenge faced by the world. 
So a physics lesson using a short sequence of 
Back to the Future would be not so small a step 
in understanding the energy problems of the 
world. Likewise, there are many more popular 
films that can be used in science classes to ignite 
the imagination and intellect of the learner and 
make learning of science joyful and lasting. To 
name a few, 2001: A Space Odyssey is a marvel-
ous film to discuss gravitation and life in the 
absence of gravitation, relative velocity in iner-
tial frames of reference and also artificial intelli-
gence vis a vis human intelligence. Clippings of 
Home Alone have been used time and again by 

the author in fun classes on simple machines. 
The animation film Up works wonders in initiat-
ing a discussion on buoyant forces. Closer to 
home, Ashutosh Gowarikar’s Swades has been 
highly successful in lessons on hydroelectricity.  

A good teacher can peel the layers of a good 
movie and bring out the learning material 
packed between the layers. To do justice to the 
learning material thus uncovered, both the right 
and left halves of the brain have to be activated. 
Clinical analysis and artistic expression comple-
ment each other to make the learning complete 
and lasting. 
Interested teachers can identify and create a 
repository of short sequences of popular films 
that lend themselves to designing fun exercises 
in the class. But popular films are not the only 
source of moving images. Here is an example of 
a session conducted using a documentary film.   
A session with students of manav mangal Smart 
School, Chandigarh
The film screened to these students was Mere 

Angan Ki Pakshi, a 25 minutes long film made 
through the collaborative effort of students and 
teachers, under the direction of M.N Chikka-
miniyappa. This film was a Bronze Beaver 
Award winner at the National Science Film 
Festival in 2017.
In this film, two girls, Yashvanthika and Anu-

radha, create an environment on their terrace to 
attract birds. Birds of different kinds flock to the 
terrace for food and water. The girls introduce 
the birds to the viewers and explain the food 
habits, nesting habits and parenting habits of 
each type of bird. The film ends with birds 
circling around the terrace and the girls looking 
up to see if any bird stoops down to peck at the 
grains on their terrace.
 The session was conducted with 30 students of 
class VIII.
 As an introductory discussion, the facilitator 
asked the students about the birds they see in 
their neighbourhood and then presented a PPT 
on Salim Ali. She told the students how Salim 
Ali had become a bird watcher and what he did 
to encourage bird watching among the people. 
Then she said that there is a bird watcher in all 
of us, just like the girls in the film Mere Angan 
Ki Pakshi. 
 The film was screened after this introductory 

discussion.
 After the screening, the students were asked 
about the birds they saw in the film – their 
names, the colour of their feathers, their habitat, 
size of their eggs and so on. The facilitator also 
asked about the details of the arrangement made 
by the girls in the film and whether similar 
arrangements could be replicated in their own 
homes or school. This exercise was like a 
formative assessment. It gave an idea to the 
facilitator as to how attentively the students 
watched the film. To keep the excitement level 
high, the facilitator may reward every correct 
answer with an éclair or a small sticker of a bird. 
 After this discussion, the students were divided 
into groups of six. Each group was given a 
passage from a book titled Lives of Birds: Birds 
of the World and Their Behaviour by Lester L 
Short. This book is written in beautifully evoca-
tive prose. Here are a couple of examples:
    From fall until early spring, the male wagtail 

defends a riverbank territory. Most of the bird's 
day is spent pacing the riverbank, back and 
forth, back and forth, picking up the insects that 
have been washed ashore. Because the territo-
ries tend to be large, typically, the supply of 
insects is replenished by the time the wagtail 
passes by any given spot a second time. Under 
normal circumstances, any intruding bird is 
driven away; to neglect to do this would greatly 
decrease the wagtail's chances of breeding 
successfully. However, sometimes the food 
supply is so plentiful that the wagtail intrudes 
any intruder and goes about its business of 
eating. The chase simply is not worth the effort. 
Indeed, sometimes, following a heavy rain in the 
tropics, the supply of winged termites is so 
plentiful that territories are temporarily sus-
pended as birds from the area converge to gulp 
down as many of the nourishing insects as they 
can while the supply lasts.
 Each group got a different passage with 
descriptions of a different species. No passage 
was more than 200 words long. The groups were 
asked to read the passage carefully, understand it 
fully in all its connotations and then communi-
cate the essence of the passage through play-act-
ing. They were told that they could make some 
drawings on the whiteboard to serve as a back-
drop for their performance and they should try 

and emulate the singing and dancing of the birds 
described in the passage.
That means, in this exercise, the students had to 
understand the subject and share their under-
standing with the entire class through a different 
medium.
Each group chose a corner of the hall or corridor 
to sit and plan their act. Some students came to 
the facilitator to understand the meanings of 
words and phrases. They discussed, debated and 
ideated intensely. They were also allowed to use 
their phones or internet connection in the com-
puter lab. After half an hour the groups were 
ready to perform. Each performance was 
unique. The session that began with an art object 
in the form of a short documentary film, com-
pleted a full circle when the final output was a 
set of art objects in the form of live performanc-
es. 
An exercise like this enhances language and 
comprehension skills, verbal communication 
skills, drawing and performance skills and most 
certainly encourages team spirit and peer learn-
ing. Students with linguistic, visual, kinesthetic 
and musical intelligence get an opportunity to 
exercise their intelligence and get rewarded for 
it. Just as cerebral intelligence is tested in terms 
of academic learning, emotional intelligence is 
tested in terms of empathy and team spirit. It is 
deeply satisfying for the learner as well as the 
facilitator.

Subha Das Mollick is a teacher of media & 
cinema studies and a documentary filmmaker. 
She is also the secretary of Bichitra Pathshala

Students of manav mangal Smart School 
prepare the backdrop before the 
performance



National Education Policy 2020 
states “Art-integration is a 
cross-curricular pedagogical 
approach that utilizes various 
aspects and forms of art and 
culture as the basis for learning 
of concepts across subjects” 

and seeks to reduce curriculum content to make 
space for innovative pedagogies. The integrative 
learning approach can take place in various 
modes.

Using Artwork for Thematic Teaching 
One approach is to link visual arts with curricu-
lar content. For example, M.F. Hussain’s paint-
ing titled ‘The Umbrella’ can be developed to 
include literacy, mathematics, science and art 

appreciation. 
Many children’s 
books are avail-
able on free digi-
tal libraries that 
have umbrellas as 
a theme. Teachers 
may plan reading 
and writing activi-
ties around the 
theme. Fractions 

and patterns may be included for  meeting cur-
ricular goals. Social studies may focus on cultur-
al impact on the shape, designs and material 
used in the making of umbrellas. The painting 
itself may be used 
to teach art 
vocabulary such 
as line, form, 
colour, texture, 
light, symmetry, 
variation and 
emphasis. The 
objective is to 
integrate the 
content of different 
learning areas into the same topic for inquiry 
aiming at deepening students' understanding of 
the theme.            
Using Books to Help children Connect 
to Art
Early in my career in California, I encouraged 
art projects based on a particular book. I still 
remember the seascape third grade children 
created after reading Keep the Lights Burning 
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Art for Little Fingers
By Shabana Anwar

Abbie by Peter and Connie Roop. I introduced 
the lesson by letting children see various post-
cards with pictures of the ocean. I placed some 
shells and stones in sand for children to explore 
and played sounds of waves crashing and 
seagulls crying in the background. After Shared 
Reading I asked the children to draw ocean 
scenes from their imagination. Remarkably, the 
seascapes captured the mist hovering above the 
ocean, seagulls flying high overhead, and expan-
siveness of the open water. The objective was to 
let children discover how one art form supports 
the other.
Talking to Children about Art
Another instance was of art-appreciation.  My 
colleague and I decided to introduce Vincent 
Van Gogh to first graders.  We used “The Starry 
Night” to introduce how colours and techniques 
create the desired effect. Children were able to 
identify that the painter had used dark blue to 
show darkness and little blue strokes that were 
straight and circled. I asked them to guess what 
the artist may have named the painting. There 
were a lot of responses including ‘Spooky’ ‘The 
Burning House’ ‘Twinkle Lights’. We talked 
about the techniques of using thick paint and 
bright colours and it was delightful to see chil-
dren use thick paint and short strokes to make 
their own night sky paintings. In this art-appreci-
ation lesson children showed that they were   
intellectually capable of observing and reflecting 
on artwork around them if they were engaged in 
meaningful conversations about it.

Children Create Art from their 
Experiences
But, my most memorable experience was when 
a stray dog walked into the school playground. 
Soon after, a dogcatcher was called and children 
watched the dog being carried away. I used the 
morning adventure and instructed the children to 
draw and paint the 
dog anyway they 
liked and write a 
short paragraph 
on their experi-
ence. Children 
looked at each 
other’s work and 
one girl remarked 
“The dogs are all 
different but there 
was only one 
dog.” I used this 
as a teachable 
moment to con-
nect to the idea 
that people see the 
same artwork 
differently in their minds. 
Thus, the school curriculum offers many oppor-
tunities to develop artistic abilities and we, as 
teachers, have the power to develop understand-
ing and love of art in children.

Shabana Anwar started her career with teaching 
preschool children in California and slowly 
grew as a professional to become a teacher 
educator. Currently, she is a faculty in Modern 
Academy of Continuing Education and a guest 
faculty in Indian Institute of Cerebral Palsy. She 
is an early literacy specialist and believes in 
‘life long learning’.

The Umbrella-  M.F.Husain     

Art and Language

Art and Social Studies 

Art and Mathematics 
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Night” to introduce how colours and techniques 
create the desired effect. Children were able to 
identify that the painter had used dark blue to 
show darkness and little blue strokes that were 
straight and circled. I asked them to guess what 
the artist may have named the painting. There 
were a lot of responses including ‘Spooky’ ‘The 
Burning House’ ‘Twinkle Lights’. We talked 
about the techniques of using thick paint and 
bright colours and it was delightful to see chil-
dren use thick paint and short strokes to make 
their own night sky paintings. In this art-appreci-
ation lesson children showed that they were   
intellectually capable of observing and reflecting 
on artwork around them if they were engaged in 
meaningful conversations about it.

Children Create Art from their 
Experiences
But, my most memorable experience was when 
a stray dog walked into the school playground. 
Soon after, a dogcatcher was called and children 
watched the dog being carried away. I used the 
morning adventure and instructed the children to 
draw and paint the 
dog anyway they 
liked and write a 
short paragraph 
on their experi-
ence. Children 
looked at each 
other’s work and 
one girl remarked 
“The dogs are all 
different but there 
was only one 
dog.” I used this 
as a teachable 
moment to con-
nect to the idea 
that people see the 
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differently in their minds. 
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The Starry Night- Vincent Von Gogh  

Keep the Lights Burn-
ing Abbie 
Peter Roop, 
Connie Roop 



Much before I started 
ThinkArts, I was 
drawn to the idea of 
arts integrated learn-
ing while 

home-schooling my two daughters. It came 
naturally, perhaps because I had spent the last 
decade or so completely immersed in the arts – 
be it as an audience member at art exhibitions, 
concerts & performances or as a festival manag-
er for a performing arts festival. I knew that I 
ascribed a lot of my individual growth to the 
experiences from these art encounters and I 
didn’t see why it should be different for my 
children. How it would connect with what they 
were meant to “learn” at school, was 
something I discovered only 
through my observations of 
their responses. Years later I 
tried to share this discovery 
with children and teachers 
at different schools, 
through ThinkArts.

Perhaps the most valuable 
approach to ‘arts integrated 
learning’ is one that looks 
beyond the specific lesson to 
be taught and applies the arts in 
the broadest sense -- as a tool for 
holistic education that encourages curiosi-
ty, sparks imagination, develops critical think-
ing and social responsibility.

A very simple example of such a lesson would 
be to build stories together. A story does not 
need to be something restricted to a language 
class – they can cover a variety of subjects and 
feature all kinds of characters, including 
objects! Once we went on a time travel to Bhar-

hut in Madhya Pradesh, listened to stories from 
the Jataka tales, spoke of Buddhism and its 
principles, discussed the use of sandstone and 
examined geometric motifs all while creating 
stories using artefacts from the Indian museum 
in Kolkata. Not only did we touch upon a vari-
ety of topics, we provided an opportunity for 
children to do their own research and create 
their own stories.

During another session, Listening Together, 
there was a conversation about whether piano 
was a stringed instrument or percussion. 
Because the topics were suggested by the chil-
dren themselves, their attention was complete – 

they were eager to share their points of 
view because this was not a typical 

classroom question and by the 
end of the session, we had all 

discussed soundwaves, 
resonance, vibration, pitch-
es and sounds!

A wonderful aspect about 
arts integrated learning is 

that it allows space for 
children to appreciate multi-

ple perspectives. When chil-
dren provide different interpreta-

tions of what they see in a painting, 
and are then able to appreciate the others’ 

viewpoints, they are taking a step further in 
cognitive development.

One of my favourite activities with children is 
‘Look at Art’. Although ostensibly, the title 
suggests that the activity is all about learning 
about a particular artwork by an artist, the ses-
sions have extended to concepts far beyond that 
– in the various sessions that I have conducted, 
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Arts Integrated Learning- 
The ThinkArts Approach

By Ruchira Das

children have discussed geographical land-
scapes, cultural traditions, World War II, geo-
metrical shapes, colours, fantasy creatures, - all 
this while we all looked at masterpieces! This 
session has also been very popular at workshops 
I have led for teachers and many of them have 
later used artworks to explain concepts in their 
various subjects.

Arts integrated learning not only makes for a 
much more vibrant classroom but creates an 
opportunity for the learning to be a far more 
personal, deeper engagement that stays with the 
child for much longer and takes them a step 
forward in becoming creative, imaginative and 
well-rounded individuals who can experience 
their world in a fuller manner.

  

 
      

Ruchira Das  founded Think Arts in Dec 2013 to 
bring imaginative experiences for children by 
producing and presenting work for young audi-
ences and creating art engagements  in schools, 
museums, art galleries, and heritage spaces. 
The work initiated by Think Arts is deeply 
rooted in the belief that the arts are an integral 
element of education.
 
She has led several arts engagement sessions 
for children including the popular series Arts 
for Juniors, introducing children to art, music 
and literature. She has also conducted work-
shops for teachers on arts integrated learning. 
 
Editors’ note:
To commemorate one hundred years of the 
Jallianwala Bagh massacre, ThinkArts conduct-
ed a project “Some Forgotten Histories of Jalli-
anwala Bagh” with schools of Kolkata. The 
project aimed to engage students with the Jalli-
anwala Bagh Massacre, open up a few less 
known facets of this episode and seek creative 
responses from the participating students. The 
students’ literary, artistic and video responses 
have been archived in the ThinkArts website. 
Here is the link to the archive:
 http://www.thinkarts.co.in/some-forgotten-his-
tories-of-jallianwala-bagh.html 

Indus Valley World School was one of the 
schools that participated in this project. The 
next essay is by Priyadarshinee Guha, Dean of 
Indus Valley World School. She shares her 
experience of bringing students, teachers and 

parents on the same platform through online 
celebrations of festivals and  red letter days. 
Indeed, as Ruchira Das says, engagement with 
the arts generated in curricular and co-curricular 
activities, moulds a child into an imaginative 
and well rounded and well adjusted individual. 
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A lovely response by Kritarth at Listening 
Together

Ahan’s creation inspired by Kandinsky’s 
circles during Look at Art

Teen take over at MMB
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anwala Bagh” with schools of Kolkata. The 
project aimed to engage students with the Jalli-
anwala Bagh Massacre, open up a few less 
known facets of this episode and seek creative 
responses from the participating students. The 
students’ literary, artistic and video responses 
have been archived in the ThinkArts website. 
Here is the link to the archive:
 http://www.thinkarts.co.in/some-forgotten-his-
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Indus Valley World School was one of the 
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next essay is by Priyadarshinee Guha, Dean of 
Indus Valley World School. She shares her 
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parents on the same platform through online 
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Indeed, as Ruchira Das says, engagement with 
the arts generated in curricular and co-curricular 
activities, moulds a child into an imaginative 
and well rounded and well adjusted individual. 

Endless Possibilities 
in the New Normal

By Priyadarshinee Guha

Mid March 2020: The 
mood was buoyant in 
school as we were 
successfully bringing 
the academic session 
to an end. Planning 
was afoot about all 
the exciting things we 

wanted to do in the 
new session of 2020-21. The memory is so 
vivid in my mind about the grand plans for a 
Rabindra Jayanti celebration in May. Who was 
to know that our world would turn upside down 
in a matter of days!
I still remember clearly how we were all trying 
to grapple with the strange and unfamiliar situa-
tion, when the proposal came up that to lift the 
spirits of our teachers and students, we should 
put together a short video to observe Poila 
Baisakh that could be shared on our Facebook 
page. For a traditionalist like me, who was 
intoxicated by the sounds and smells of the 
stage, this was indeed something I turned my 
nose up against! Stagecraft was something I had 
grown up doing, but the virtual platform threw 
up several new challenges. I realized we had to 
learn and learn fast as the school term had 
already begun. As it was my very first experi-
ence and time was at a premium, I decided to 

test the waters by doing it primarily with my 
brilliant team of CCA teachers at IVWS. The 
saviour appeared in the form of a student of the 
CBSE Grade XII batch who was a wizard at 
editing and filmmaking. The tremendous appre-
ciation this initiative evoked from all quarters 
was the much-needed shot in the arm – and after 
this, there was no stopping us.
Ironically, at about the same time, the CBSE 
launched the Art Integrated learning curriculum 
so it fitted in very well with our plans. As every-
thing went virtual, we started learning on the 
job, whether it was camera angles, soundscapes, 
merging and editing videos...the list was end-
less. A motto that the teaching profession should 
treasure is that there is no end to learning. Sud-
denly one of our students became my teacher! 
As I learnt about film making from him, I had 
the unenviable task of explaining (via Google 
Meet or the phone) everything to my team of 
teachers to try and reach the end product I had 
in my mind. 
We were looking at an enhancement of a whole 
new skill set for teachers and students in the 
“new normal.” Thinking now had to be different 
and, to use a cliché, ‘out of the box.’ Pro-
grammes had to be conceptualised without the 
stage and the basic elements of a production. 
For our dance teachers particularly, their physi-

cal presence in the classroom was vital to refine 
a mudra or foot movements. Suddenly they 
were faced with this enormous challenge of 
achieving synchronisation and symmetry on the 
other side of a camera lens! We all realised that 
a lot of flaws could be covered in a live stage 
production but now on camera, even minor 
shortcomings got enhanced. Teachers had to be 
extremely patient to help the students to get it 
just right. For the singing teachers, it was equal-
ly tough to get the students in a group to pro-
nounce words correctly and sing in perfect tune 
and harmony. 
To all this we had to add a new component - the 
parents. Earlier, in school programmes, they 
were only in the audience but suddenly they 
became an integral part of the production. None 
of our productions would have been possible 
without their help. For a stage production, back-
drops were never a challenge but, in the lock-
down, our choices became limited - driveways, 
terraces and even bedrooms or living rooms had 
to suffice! Earlier, costumes could be hired and 
draped by professional dressers but now parents 
had to turn into magicians by perfecting the art 
of ‘jugaad’! My team constantly had to think of 
creative and simple costume solutions so that 
parents did not get too hassled. So many parents 
became skilled videographers as they learnt the 

value of the horizontal mode on their mobiles, 
keeping shadows at bay and choosing appropri-
ate places at home to shoot where say an ugly 
switchboard did not spoil the picture! 
Since the month of April, we at Indus Valley 
World School have used the virtual platform to 
the optimum to mount presentations for World 
Dance Day, Rabindra Jayanti, World Music 
Day, World Yoga Day, Independence Day and 
Agomoni to name just a few. These inevitably 
became platforms to involve students from 
every section of the school. From a humble 
beginning of 6 students in one video we had 
over 50 students in another! At one point our 
editor par excellence had to look through 100 
videos to settle the finale number! 
We are really happy that in such difficult times 
we have managed to integrate the arts into our 
curriculum seamlessly. Many students and even 
parents mentioned that at a time when they are 
restricted to confined spaces and classes on the 
screen, working for these programmes has 
brought them a great sense of accomplishment 
and joy. Let me end by borrowing a line from 
Maria in ‘The Sound of Music’... “If God closes 
a door somewhere, He opens a window.”
Links to some of the online programmes of 
Indus Valley World School:

1. World Dance Day
https://m.facebook.com/story.php?story_f-
bid=2604295869782519&id=16727135196074
30
No of students: 6

2. Rabindra Jayanti 
https://www.face-
book.com/1672713519607430/posts/261217590
2327849/?sfnsn=wiwspwa&d=w&vh=e&extid=
AlccwhCgBZqHEawg&d=w&vh=e
No of students 40

3. Think Arts Project on Jallianwala Bagh
https://www.face-
book.com/1391816017731435/posts/267843489
5736201/?sfnsn=wiwspwa&extid=xa6drxy0mZ
PDJNfO&d=w&vh=e
No of students 6
4. Centenary of Non Cooperation Movement 
https://fb.watch/1NVQ3br5_n/
No of students 30

5. Agomoni Video
https://www.face-
book.com/1672713519607430/posts/275315608
4896496/
No of students 32
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darshinee is a Masters in Modern History and a 
gold medallist from Calcutta University.
Passionate about teaching she chose to make 
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teaching History and English for the last 22 
years in reputed schools of Calcutta. As a teach-
er of History she has conducted several work-
shops for students and for training of teachers 
in using novel and creative approaches in the 
classroom. Presently she is the DEAN-ARTS at 
Indus Valley World School



Vol 1 No: 2 Page 14MAGIC OF LEARNING

Mid March 2020: The 
mood was buoyant in 
school as we were 
successfully bringing 
the academic session 
to an end. Planning 
was afoot about all 
the exciting things we 

wanted to do in the 
new session of 2020-21. The memory is so 
vivid in my mind about the grand plans for a 
Rabindra Jayanti celebration in May. Who was 
to know that our world would turn upside down 
in a matter of days!
I still remember clearly how we were all trying 
to grapple with the strange and unfamiliar situa-
tion, when the proposal came up that to lift the 
spirits of our teachers and students, we should 
put together a short video to observe Poila 
Baisakh that could be shared on our Facebook 
page. For a traditionalist like me, who was 
intoxicated by the sounds and smells of the 
stage, this was indeed something I turned my 
nose up against! Stagecraft was something I had 
grown up doing, but the virtual platform threw 
up several new challenges. I realized we had to 
learn and learn fast as the school term had 
already begun. As it was my very first experi-
ence and time was at a premium, I decided to 

test the waters by doing it primarily with my 
brilliant team of CCA teachers at IVWS. The 
saviour appeared in the form of a student of the 
CBSE Grade XII batch who was a wizard at 
editing and filmmaking. The tremendous appre-
ciation this initiative evoked from all quarters 
was the much-needed shot in the arm – and after 
this, there was no stopping us.
Ironically, at about the same time, the CBSE 
launched the Art Integrated learning curriculum 
so it fitted in very well with our plans. As every-
thing went virtual, we started learning on the 
job, whether it was camera angles, soundscapes, 
merging and editing videos...the list was end-
less. A motto that the teaching profession should 
treasure is that there is no end to learning. Sud-
denly one of our students became my teacher! 
As I learnt about film making from him, I had 
the unenviable task of explaining (via Google 
Meet or the phone) everything to my team of 
teachers to try and reach the end product I had 
in my mind. 
We were looking at an enhancement of a whole 
new skill set for teachers and students in the 
“new normal.” Thinking now had to be different 
and, to use a cliché, ‘out of the box.’ Pro-
grammes had to be conceptualised without the 
stage and the basic elements of a production. 
For our dance teachers particularly, their physi-

cal presence in the classroom was vital to refine 
a mudra or foot movements. Suddenly they 
were faced with this enormous challenge of 
achieving synchronisation and symmetry on the 
other side of a camera lens! We all realised that 
a lot of flaws could be covered in a live stage 
production but now on camera, even minor 
shortcomings got enhanced. Teachers had to be 
extremely patient to help the students to get it 
just right. For the singing teachers, it was equal-
ly tough to get the students in a group to pro-
nounce words correctly and sing in perfect tune 
and harmony. 
To all this we had to add a new component - the 
parents. Earlier, in school programmes, they 
were only in the audience but suddenly they 
became an integral part of the production. None 
of our productions would have been possible 
without their help. For a stage production, back-
drops were never a challenge but, in the lock-
down, our choices became limited - driveways, 
terraces and even bedrooms or living rooms had 
to suffice! Earlier, costumes could be hired and 
draped by professional dressers but now parents 
had to turn into magicians by perfecting the art 
of ‘jugaad’! My team constantly had to think of 
creative and simple costume solutions so that 
parents did not get too hassled. So many parents 
became skilled videographers as they learnt the 

value of the horizontal mode on their mobiles, 
keeping shadows at bay and choosing appropri-
ate places at home to shoot where say an ugly 
switchboard did not spoil the picture! 
Since the month of April, we at Indus Valley 
World School have used the virtual platform to 
the optimum to mount presentations for World 
Dance Day, Rabindra Jayanti, World Music 
Day, World Yoga Day, Independence Day and 
Agomoni to name just a few. These inevitably 
became platforms to involve students from 
every section of the school. From a humble 
beginning of 6 students in one video we had 
over 50 students in another! At one point our 
editor par excellence had to look through 100 
videos to settle the finale number! 
We are really happy that in such difficult times 
we have managed to integrate the arts into our 
curriculum seamlessly. Many students and even 
parents mentioned that at a time when they are 
restricted to confined spaces and classes on the 
screen, working for these programmes has 
brought them a great sense of accomplishment 
and joy. Let me end by borrowing a line from 
Maria in ‘The Sound of Music’... “If God closes 
a door somewhere, He opens a window.”
Links to some of the online programmes of 
Indus Valley World School:

1. World Dance Day
https://m.facebook.com/story.php?story_f-
bid=2604295869782519&id=16727135196074
30
No of students: 6

2. Rabindra Jayanti 
https://www.face-
book.com/1672713519607430/posts/261217590
2327849/?sfnsn=wiwspwa&d=w&vh=e&extid=
AlccwhCgBZqHEawg&d=w&vh=e
No of students 40

3. Think Arts Project on Jallianwala Bagh
https://www.face-
book.com/1391816017731435/posts/267843489
5736201/?sfnsn=wiwspwa&extid=xa6drxy0mZ
PDJNfO&d=w&vh=e
No of students 6
4. Centenary of Non Cooperation Movement 
https://fb.watch/1NVQ3br5_n/
No of students 30

5. Agomoni Video
https://www.face-
book.com/1672713519607430/posts/275315608
4896496/
No of students 32

An alumna of Loreto House,  La Martiniere for 
Girls and Presidency College, Calcutta, Priya-
darshinee is a Masters in Modern History and a 
gold medallist from Calcutta University.
Passionate about teaching she chose to make 
this her life force. Priyadarshinee has been 
teaching History and English for the last 22 
years in reputed schools of Calcutta. As a teach-
er of History she has conducted several work-
shops for students and for training of teachers 
in using novel and creative approaches in the 
classroom. Presently she is the DEAN-ARTS at 
Indus Valley World School

Indus Valley World School celebrates Dance Day on April 29, 2020
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Students and teachers of Indus Valley World School collaborate to celebrate Rabindra Jayanti
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The Magic of Art Practices
S V Raman       

In recent times 
inclusiveness and 
inclusivity have become 
buzzwords in the 
education sector. While 
highlighting such words in 
mission statements is 

certainly laudable, it has been seen in practice 
that it is easier said than done, especially as a 
totally different kind of expertise needs to be 
harnessed, applied and periodically upgraded on 
the basis of results, when it comes to effectively 
handling differently abled children. 
It is in this context that art practices in schools 
play a very significant role in the process of 
integrating special children with the mainstream. 
Through the pioneering efforts of quite a few 
organisations over several decades it has been 
established that the arts are inherently 
motivating and critical to the development of 
cognitive, linguistic, motor, social, and 
emotional skills and hence immensely beneficial 
for the development of special children. 
Through my own personal association with 
organisations like Manovikas Kendra (motto: 
No Child left behind), Institute of Cerebral Palsy 
(formerly Spastic Society of Eastern India), 
West Bengal Autism Society – and of course 
there are many others - I have marvelled at the 
individual and collective skills that these special 
children have mastered alongside basic 

education. The 
Annual Day 
functions of these 
organisations are a 
veritable treat, 
showcasing a 
kaleidoscope of 
artworks, dancing, 
recitation and 

music skills. The Manovikas Kendra even has 

an 
enthusiastic 
percussion 
band named 
Tal Tarang 
which gets 
invited to 
perform at 
other places 
like the 
Victoria 
Memorial 
Hall. The 
well 
orchestrated performance of the Narendrapur 
Blind School Choir at the same venue still rings 
fresh in one’s ears.

The mind races back to the 1980s when the well 
known theatre thespian Zarin Chaudhury did 
yeoman’s work with the children of The Oral 
School for the Deaf. The highly entertaining 
pantomime shows put up by these children 
based on delectable short stories, e.g. Satyajit 
Ray’s Patol Babu – Filmstar, were truly 
world-class and got invited to perform in other 
cities of the country as well as abroad. 
Impressed by the talent and performance of 
these children, the internationally acclaimed 
kathak and modern dance exponent Astad 
Deboo took these children under his fold to 
create brilliantly choreographed dance pieces to 
recorded music, which the performers could not 

hear but could only intuitively feel and respond 
to. Many of those children are now young 
adults, live a normal life and have families of 
their own. Some of them have also turned 
trainers for the next generation, not only for the 
differently abled but also for the mainstream 
students.
Another performance etched in one’s memory is 
a play titled Black Holes are not Black under the 
banner Kathakalam featuring disability rights 

activists Jeeja 
Ghosh and the 
wheelchair 
bound RJ Den 
in the leading 
roles. Only at 
the curtain 
call at the end 
did the 
audience 
realise that 

these protagonists were actually permanently 
differently abled and were actually playing 
themselves.

All the instances that I have cited above only go 
to emphasize that such a level of skill and 
performance can only be achieved through 
intensive and systematic art practices in schools. 
Quite a few schools in the country have 
embraced the concept of inclusivity with very 
encouraging results. However, the pressure of 
completing the ‘syllabus’ often does not permit 
them to indulge in art practices in the school to 
the extent that they would like to. The proposed 

new National Education Policy prima 
facie seems to provide some more 
scope in that direction. Till things fall 
into place, the need of the hour is 
perhaps to blend the expertise of the 
specialised organisations working with 
differently abled children and that of 
the mainstream schools to make the 
transition to inclusivity as seamless as 
possible. An initiative in this direction 
undertaken by Manovikas Kendra and 

Indus Valley World School seems to have 
yielded encouraging results.

In this context, the recent endeavours of some 
museums and event organisers to make art 
exhibitions accessible to more people by 
providing Braille-enabled or audio captions is 
indeed praiseworthy. Or, the recent digital 
exhibitions and webinars organised by the 
Victoria Memorial and DAG Museums, where 
sign language interpreters are deployed on the 
screen to facilitate the participation of hearing 
impaired persons. These are certainly steps in 
the right direction. One fervently hopes that 
these will be emulated by others, especially in 
the spheres of public utility services and day to 
day life, so that the concept of inclusiveness can 
become a reality – in word, spirit and practice.

S.V Raman  is a mentor for 
Communication/Public Speaking/German and is 
presently  the President of Bichitra Pathshala.

An art exercise by the children 
of Manovikas Kendra

A class in progress at the 
Institute of Cerebral Palsy

The drumbeats of Tal Tarang
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into place, the need of the hour is 
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day life, so that the concept of inclusiveness can 
become a reality – in word, spirit and practice.

S.V Raman  is a mentor for 
Communication/Public Speaking/German and is 
presently  the President of Bichitra Pathshala.

Painting is an emancipating 
exercise for this student of 
Manovikas Kendra

Students of Institute of Cerebral Palsy celebrate on 
Red Road

A stage peformance by Tal Tarang
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The Art of Mixing 
Art and Science

Rekha Somasekharan

Clammy hands beaded in 
perspiration, thumping 
hearts and tensed faces 
looked up at me as I 
entered the class of 
energetic 8th graders. I 
was due for a lesson in 

Organic Chemistry, had the lesson plan chalked 
out in front of me with Catenation written in 
bold letters. The atomic structure of Carbon 
stared vacantly at me from the pages of an open 
text book.
Instead of a cursory lecture, I had planned for a 
play in which the youngsters would play the part 
of different elements 
like hydrogen, 
oxygen, nitrogen with 
Carbon holding centre 
stage. It had taken me 
some time to select a 
friendly and genial 
student who would 
play the part of 
Carbon, someone who 
would bond with 
others elements 
willingly unlike the 
class monitor who 
was generally disliked 
for his complaining 
nature and open 
animosity. The class 
settled down in a few minutes with all eyes 
focused at the centre on Carbon who had an 
extra pair of hands popping out in the front and 
at the back. After a shaky and trembling start, 
the little ones took the audience on  a tour of the 
atomic structure of Carbon replete with its two 
shells and the valence electrons stumbling on the 

theory of tetravalency. In a short while  this 
opera house was introduced to molecules of 
ammonia, chlorine, doubly bonded oxygen, the 
excited young ones playing their part out as 
different elements flailing their hands to form 
bonds to bring the concept home. I stared in pure 
amusement as the concept of covalent bonding 
unraveled itself in front of me, a thousand times 
better than the monotonous class lectures and 
board work. The thought struck me that the class 
looked more attentive and absorbed with even 
the naughty backbenchers zeroing on in the role 
play.

At the end, happy faces 
greeted me asking for my 
feedback on their staged 
play. I felt numb, for a 
moment bereft of 
words……. This was a 
true eye opener for me, a 
teacher with 20 years’ 
experience…. A profound 
learning for the 8th 
graders not through the 
regular lectures or 
scattered board work, but 
a drama, with each actor 
playing out their parts to 
arrive at a learning goal. I 
resolved to add a form of 

art in my classes, surprised 
at the rate at which learning had taken place. In 
my next few classes different and interesting 
forms of art were introduced. 

I wish to add another of my experience, this time 
with a class of 14-year-olds being introduced to 
the chapter on Sound. The concepts in the 

chapter being frequency, pitch, ultrasonic, 
infrasonic waves, I kept thinking of an 
appropriate methodology to train the young 
minds. The music room in the school has always 
been a place of awe and wonder for me. As I 
walked past it I heard strains of 
music floating out from it .Lo 
and Behold….My chapter 
was ready....In my next 
class of physics I lead 
this particularly 
boisterous group of 
30 to the music 
room .This place 
always fills me 
with fond 
memories of my 
Alma Mater , 
Carmel Convent, 
Durgapur, with the 
vast piano in the 
middle and soft 
music notes wafting 
around it.The group 
made a beeline for the music 
instrument of their choice . A 
few smart ones were already 
strumming the guitar. I allowed them to play, 
feel the array of instruments around them with a 
gentle instruction to listen to the notes 
generated. After what seemed like music first it 
slowly built up into a cacophony whereupon I 
had to depend on my vocal cords to restore 
resemblance of a classroom. Each student was 
instructed to play on an instrument of his or her 
choice and record the difference in the sounds 
generated on a soft or hard tug of the guitar 
strings, a hard or soft flip of the keyboard keys, 
a soft blow or a hard blow into the flute.  A 
volley of answers and related queries hit me as 
each one tried to explain the mechanism of 
frequency of vibrating air columns, quivering 
membrane on the drum and agitating strings of 
the guitar. From there on it was a cake walk for 
me enabling and energizing me to build up 
concepts of pitch, quality and tone. The radiant 

beaming faces around me spoke volumes of how 
well they had understood the chapter by 
experimenting and exploring. Apart from the 
stern look of disapproval from my Principal who 
happened to walk past the music room that very 

instant, it was a moment of personal 
triumph for me. I had 

successfully managed to 
impart a lesson to the 

students by means of 
joyful learning. This 

added a new 
dimension to my 
years of teaching 
experience. 
Perhaps this was 
a perfect example 
of experiential 
learning. A 

method which has 
evolved from 

adapting and adopting 
various forms of art 

both visual and 
performing, with the 

textbook material. The learning 
objective that the teaching fraternity is 

constantly striving to fulfill is easily 
accomplished. The learning achieved through 
guided exploration and research is deep seated 
and sounder than that achieved through rote 
learning. Over the years through skillful practice 
and deliberation I have accomplished and 
replenished the new pedagogical approaches.

To end, I walked out of the Principal’s office 
that evening unable to explain the pandemonium 
in my class but with a beaming smile radiating 
outwards the satisfaction which comes from 
empowering young minds.
 
Rekha Somasekharan is a teacher at B.D.M 
International School, Kolkata
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Biology and Art: 
Interdisciplinary Options

By Dr. Sreemati Ghosh  

Arts integration promises to 
be the best form of 
pedagogical approach for a 
teacher because it taps into 
so many different interests 
and abilities and forms of 
learning. Art can prove to be 
the connective pathway 
toward reaching and 
teaching every child and 
empowering educators in 

their professional growth. Art integration is a 
research-based curricular strategy and has been 
utilized in classrooms for more than 30 years. It 
is grounded in sound pedagogy and numerous 
studies have supported its effectiveness.
No matter what subject you teach, integrating 
the arts is sure to bring your curriculum to life. 
Allowing students to playfully explore topics of 
study through artistic mediums can have lasting 
impacts on their overall understanding of the 
concepts.

Biology, in particular, readily lends itself to 
being rendered as art; and artists have been 
recording natural history for hundreds of years. 
Court artists in the Mughal Empire, for example, 

were renowned for the 
accuracy with which they 
depicted flora and fauna 
in their paintings. The 
most famous of these is a 
painting of a Mauritian 
Dodo, by Ustad Mansur, 
based on one of two 
living specimens brought 
to Emperor Jehangir's 
court in 1625. This 
painting is believed to be 

the archetype on which all subsequent drawings 
of the Dodo were based-- hence assuming an 
importance beyond its artistic value.
 
In colonial India, many naturalists mainly of 
British descent travelled the length & breadth of 
the country, assiduously collecting & naming 
our biological heritage. 
They were also excellent at documentation, 
leaving behind a rich legacy of books on India's 
natural history that are still referred to by 
specialists & amateur biologists.

Among the most famous of these is Robert 
Wight's Icones Plantarum Indiae Orientalis, a six 
volume 
compendium of Indian plants. The drawings in 
Wright’s book were done by an artist called 
Rungiah, who took forward Ustad Mansur’s 
style of drawing in his beautiful depiction of 
Indian flora.    
Perhaps the most glorious example of pictorial 
representation of natural history can be 
seen in Ernst Haeckel's painstaking drawings of 
small marine animals in his book. These works 

of art can easily bring joy to the school children, 
if the biology teacher chooses to use them in her 
lessons. In the process the children will also 
absorb the aesthetics of balance and harmony 
that make these paintings so beautiful. 

As a Biologist, I have always  found myself 
fascinated by these artistic depictions of 
Biology,  the perfect amalgam of art and science. 
This interest has seeped into my classroom 
practice and I have found myself  showing 
students links between art and biology in many 
different classes.
If there is a discussion on biodiversity and 
extinction of species, Ustad Mansur’s painting of 
the Dodo can be shown in class and aesthetic 
values of the painting discussed. In all likelihood 
students will be curious to see other works of 
Ustad Mansur. A slide show of the master’s work 

will be a treat to the 
students. While they 
enjoy these works of 
art, they may recall 
the biological names 
of the species and do 
some research on 
their habits and 
habitats. 

The lines between art 
and Biology are 
fluid. Learning and 
practices from one 
field can inform and 
enhance 
understanding in the 
other. Also, certain requirements, such as the 
need for acute observational skills or the ability 
to synthesize information from varied inputs to 
develop a coherent image, are common to both 
fields. Conventional teaching practice draws a 
sharp distinction between art and science. We 
tend to assume that very different skills are 
required for  "doing" art versus " learning " 
science. Classroom practice, however, 
is not rigidly defined, and children are more 
flexible about applying concepts and skills learnt 
in one area to another.

It has long been known that drawing something 
helps a person remember it. A new study shows 
that 
drawing is superior 
to activities such as 
reading or writing 
because it forces 
the person to 
process 
information in 
multiple ways: 
visually, 
kinesthetically and 
semantically. 
Across a series of 
experiments, researchers found drawing 

information to be a 
powerful way to boost 
memory , increasing 
recall by nearly double.

Our experience was a 
confirmation of the 
famous statement by 
American author & 
Biochemistry professor 
Isaac Asimov: "There is 
an art to science, and a 
science in art; the two 
are not enemies, but 
different aspects of the 
whole."
 
Consider for a moment 
the simple pattern of a 
pinecone or the 
symmetrical beauty of a 
sunflower. Many would see these as nature's art, 
but they also represent nature 's science, 
comprised of spirals that reflect the Fibonacci 
sequence, which has captivated architects, 
mathematicians, musicians, 
scientists & artists for years. So a study of pine 
cones or sunflowers in a biology class can be a 
heady mix of botany, mathematics and art. 

A number of teachers are integrating 
environmental science and art in their 
classrooms. Whether bringing together poetry 
with observational science or art and music with 
ecology,  these teachers are helping students 
learn while also expanding their experiences of 
education, culture and their own daily lives. A 
Sanskrit teacher in Mumbai uses the shloka 
Patram Ekavingshati to discuss biodiversity. The 
shloka is used as a Ganesha vandana during 
Ganapati festival. Twenty one types of leaves are 
required for 
worshipping Lord Ganesha. Each leaf has some 
medicinal value. The shloka Patram 
Ekavingshati is a cryptic code of these twenty 
one types of leaves. 

Another concept that offers interesting 
possibilities to explore biology through art is 
that of the classification 
of life. There are many depictions of the 'Tree of 
Life '. Every genre of folk art has its own 
depiction of 
‘tree of life’. A teacher may project the picture of 
a tree of life in class and ask the students to 
identify the 
species therein. These species may then be 
mapped on the web of life in their biology 
textbooks and 
perhaps try to understand why these species 
have found their place in the ‘tree of 
life’depicted by the 
folk artist. Folk art ignites the imagination of the 
students and they often want to paint their own 
version of the tree.

Maintaining journals is an important activity in 
any science discipline. Journal work in biology 
can be done in a variety of ways. The students 
may be asked to record their observations after 
five minutes of looking 
at the same area every day for a month or draw Robert Wight

Painting of a plant 
from Robert Wright’s book

the tree in front of their school building on the 
first day of every month. Through this year long 
observation the students will not only have a 
better understanding 
of the lifecycle of a tree, but also have a deeper 
understanding of the life supported by the tree.  

Getting students engaged in this process of 
actively observing their surroundings would help 
them develop a sense of association or 
belonging,and with it a growing sense of care for 
their immediate environment. 

Often, some of these journal work have the 
flavour of a painting, conveying a sense of 
enjoyment 
in creating it. Scientific observation and artistic 
depiction complement each other in making the 
learning experience joyful and long lasting. 

In the hands of the creative biology teacher 
endowed with a sense of humour, biology 

drawings, diagrams and illustrations have 
flourished into many genres, each genre inspired 
by a specific practice of art. Concepts that seem 
complicated when explained in words, suddenly 
become simple when depicted visually. There is 
no substitute for a good work of art as a bearer 
of meaning and a source of joy. 

End note
“Probably of greatest value for modern science 
is Mansur's painting of a dodo, a flightless bird 
of Mauritius. The dodo was hunted by European 
explorers and became extinct in 1681. A drawing 
of the dodo by the artist Ronald Savery, made in 
Amsterdam between 1626 and 1628, is rather 
amateurish; Mansur's painting is the only 
accurate depiction of the bird drawn from a 
living specimen. It was rediscovered in the 
collection of the Institute of Oriental studies of 
the Russian Academy of Sciences and created a 
sensation at the XII International Ornithological 
Congress at Helsinki in 1958.”Lecture 19, 
Science Civilization and Society
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living specimen. It was rediscovered in the 
collection of the Institute of Oriental studies of 
the Russian Academy of Sciences and created a 
sensation at the XII International Ornithological 
Congress at Helsinki in 1958.”Lecture 19, 
Science Civilization and Society
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Arts integration promises to 
be the best form of 
pedagogical approach for a 
teacher because it taps into 
so many different interests 
and abilities and forms of 
learning. Art can prove to be 
the connective pathway 
toward reaching and 
teaching every child and 
empowering educators in 

their professional growth. Art integration is a 
research-based curricular strategy and has been 
utilized in classrooms for more than 30 years. It 
is grounded in sound pedagogy and numerous 
studies have supported its effectiveness.
No matter what subject you teach, integrating 
the arts is sure to bring your curriculum to life. 
Allowing students to playfully explore topics of 
study through artistic mediums can have lasting 
impacts on their overall understanding of the 
concepts.

Biology, in particular, readily lends itself to 
being rendered as art; and artists have been 
recording natural history for hundreds of years. 
Court artists in the Mughal Empire, for example, 

were renowned for the 
accuracy with which they 
depicted flora and fauna 
in their paintings. The 
most famous of these is a 
painting of a Mauritian 
Dodo, by Ustad Mansur, 
based on one of two 
living specimens brought 
to Emperor Jehangir's 
court in 1625. This 
painting is believed to be 

the archetype on which all subsequent drawings 
of the Dodo were based-- hence assuming an 
importance beyond its artistic value.
 
In colonial India, many naturalists mainly of 
British descent travelled the length & breadth of 
the country, assiduously collecting & naming 
our biological heritage. 
They were also excellent at documentation, 
leaving behind a rich legacy of books on India's 
natural history that are still referred to by 
specialists & amateur biologists.

Among the most famous of these is Robert 
Wight's Icones Plantarum Indiae Orientalis, a six 
volume 
compendium of Indian plants. The drawings in 
Wright’s book were done by an artist called 
Rungiah, who took forward Ustad Mansur’s 
style of drawing in his beautiful depiction of 
Indian flora.    
Perhaps the most glorious example of pictorial 
representation of natural history can be 
seen in Ernst Haeckel's painstaking drawings of 
small marine animals in his book. These works 

of art can easily bring joy to the school children, 
if the biology teacher chooses to use them in her 
lessons. In the process the children will also 
absorb the aesthetics of balance and harmony 
that make these paintings so beautiful. 

As a Biologist, I have always  found myself 
fascinated by these artistic depictions of 
Biology,  the perfect amalgam of art and science. 
This interest has seeped into my classroom 
practice and I have found myself  showing 
students links between art and biology in many 
different classes.
If there is a discussion on biodiversity and 
extinction of species, Ustad Mansur’s painting of 
the Dodo can be shown in class and aesthetic 
values of the painting discussed. In all likelihood 
students will be curious to see other works of 
Ustad Mansur. A slide show of the master’s work 

will be a treat to the 
students. While they 
enjoy these works of 
art, they may recall 
the biological names 
of the species and do 
some research on 
their habits and 
habitats. 

The lines between art 
and Biology are 
fluid. Learning and 
practices from one 
field can inform and 
enhance 
understanding in the 
other. Also, certain requirements, such as the 
need for acute observational skills or the ability 
to synthesize information from varied inputs to 
develop a coherent image, are common to both 
fields. Conventional teaching practice draws a 
sharp distinction between art and science. We 
tend to assume that very different skills are 
required for  "doing" art versus " learning " 
science. Classroom practice, however, 
is not rigidly defined, and children are more 
flexible about applying concepts and skills learnt 
in one area to another.

It has long been known that drawing something 
helps a person remember it. A new study shows 
that 
drawing is superior 
to activities such as 
reading or writing 
because it forces 
the person to 
process 
information in 
multiple ways: 
visually, 
kinesthetically and 
semantically. 
Across a series of 
experiments, researchers found drawing 

information to be a 
powerful way to boost 
memory , increasing 
recall by nearly double.

Our experience was a 
confirmation of the 
famous statement by 
American author & 
Biochemistry professor 
Isaac Asimov: "There is 
an art to science, and a 
science in art; the two 
are not enemies, but 
different aspects of the 
whole."
 
Consider for a moment 
the simple pattern of a 
pinecone or the 
symmetrical beauty of a 
sunflower. Many would see these as nature's art, 
but they also represent nature 's science, 
comprised of spirals that reflect the Fibonacci 
sequence, which has captivated architects, 
mathematicians, musicians, 
scientists & artists for years. So a study of pine 
cones or sunflowers in a biology class can be a 
heady mix of botany, mathematics and art. 

A number of teachers are integrating 
environmental science and art in their 
classrooms. Whether bringing together poetry 
with observational science or art and music with 
ecology,  these teachers are helping students 
learn while also expanding their experiences of 
education, culture and their own daily lives. A 
Sanskrit teacher in Mumbai uses the shloka 
Patram Ekavingshati to discuss biodiversity. The 
shloka is used as a Ganesha vandana during 
Ganapati festival. Twenty one types of leaves are 
required for 
worshipping Lord Ganesha. Each leaf has some 
medicinal value. The shloka Patram 
Ekavingshati is a cryptic code of these twenty 
one types of leaves. 

Another concept that offers interesting 
possibilities to explore biology through art is 
that of the classification 
of life. There are many depictions of the 'Tree of 
Life '. Every genre of folk art has its own 
depiction of 
‘tree of life’. A teacher may project the picture of 
a tree of life in class and ask the students to 
identify the 
species therein. These species may then be 
mapped on the web of life in their biology 
textbooks and 
perhaps try to understand why these species 
have found their place in the ‘tree of 
life’depicted by the 
folk artist. Folk art ignites the imagination of the 
students and they often want to paint their own 
version of the tree.

Maintaining journals is an important activity in 
any science discipline. Journal work in biology 
can be done in a variety of ways. The students 
may be asked to record their observations after 
five minutes of looking 
at the same area every day for a month or draw 

Tree of life 
- Madhubani style

the tree in front of their school building on the 
first day of every month. Through this year long 
observation the students will not only have a 
better understanding 
of the lifecycle of a tree, but also have a deeper 
understanding of the life supported by the tree.  

Getting students engaged in this process of 
actively observing their surroundings would help 
them develop a sense of association or 
belonging,and with it a growing sense of care for 
their immediate environment. 

Often, some of these journal work have the 
flavour of a painting, conveying a sense of 
enjoyment 
in creating it. Scientific observation and artistic 
depiction complement each other in making the 
learning experience joyful and long lasting. 

In the hands of the creative biology teacher 
endowed with a sense of humour, biology 

drawings, diagrams and illustrations have 
flourished into many genres, each genre inspired 
by a specific practice of art. Concepts that seem 
complicated when explained in words, suddenly 
become simple when depicted visually. There is 
no substitute for a good work of art as a bearer 
of meaning and a source of joy. 

End note
“Probably of greatest value for modern science 
is Mansur's painting of a dodo, a flightless bird 
of Mauritius. The dodo was hunted by European 
explorers and became extinct in 1681. A drawing 
of the dodo by the artist Ronald Savery, made in 
Amsterdam between 1626 and 1628, is rather 
amateurish; Mansur's painting is the only 
accurate depiction of the bird drawn from a 
living specimen. It was rediscovered in the 
collection of the Institute of Oriental studies of 
the Russian Academy of Sciences and created a 
sensation at the XII International Ornithological 
Congress at Helsinki in 1958.”Lecture 19, 
Science Civilization and Society
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Languages Verbal and Visual
Explorations of art integration in English classes

By Aratrika Banerjee

Difficult times have taught 
us, homo sapiens, that we 
are the master of 
multitasking. Teachers 
too, are at their absolute 
best self and are coping up 
with the Pandemic like 
absolute superheros. 
Taking care of household 

chores and conducting online classes with the 
same dedication and grit like usual times is no 
easy task; but the clan is surviving with grace 
and glory. Amidst all the hubbub, the rule 
makers have insisted on making Art-Integrated 
Projects mandatory for all levels of learners in 
this academic year. Such a genre of learning is 
being introduced as a teaching tool and not to 
boost art skills in general. It focuses on the ways 
to use art, to both teach and understand various 
subjects better. The agenda is to use various art 
forms for experience-based learning of concepts 
in different subjects.

The Board stated that the motto is to imbibe the 
Indian ethos through integration of Indian art 

and culture in the teaching and learning process 
at every level. This art-integrated approach will 
strengthen the linkages between education and 
culture.

As a teacher of the English language, this 
concept was both exciting and challenging for 
me. The change banked on the shift of focus to 
applied knowledge and making the future 
citizens fit for survival in the never-ending 
rat-race. The intentions, to make the teaching 
and learning process more joyful, implement 
learning outcomes and enable all stakeholders to 

follow Competency Based Education (CBE), 
though lofty as a goal, present quite a number of 
practical drawbacks. Introducing a new set of 
teaching-learning methods and hoping for the 
best outcome, especially through a virtual 
platform, might sound far fetched.  However, 
survivors as we are, this battle too was won with 

panache. Referring to my 21st century- survival 
-strategy-kit, I came up with ideas, which I never 

knew I had. Preparation for the next-day English 
classes took a 180⁰ flip. I took a step forward and 
consulted with the Art-Department teachers and 
picked their brains for innovative ideas. More so, 
I realised that the students are being trained to 
create their own blogs by the IT teachers and that 
gave me an idea, that by using such tools, I can 
integrate various other subjects and make sure 
that the students truly get holistically developed. 
Reading a story or a poem was not the same 
anymore. Pre-Covid era I used to make sure that 
my students were made aware of authors, their 
life stories, their struggles and I made my pupils 
travel back or forth in time, in keeping with the 
writer’s creation. Post-Covid, with face-to-face 
learning taking a complete backseat and with 
art-integrated learning involved, challenging 
though, I tried my best to let go of the lecture 
method of teaching completely. I encouraged my 
students to make posters and book covers based 
on the texts they have read and present them in 
class. Furthermore, I assigned them project works 
which focused on integrating various 
theme-based art works taking a cue from the texts 
taught in class. The response was overwhelming, 
so much so, that I had to arrange for extra 
non-scheduled English classes. 
The journey is still on and I don’t 
know what lies ahead. Time has 
changed and it’s hard to tell whether 
it has changed for good or for the 
worse. However, hopeful as I am, I 
believe that it is us, humans, who 
have the best bet on survival. 
Hence, as a modern-day educator 
whose role is ever evolving, I hope 
I do my bit to the best of my ability 
and pray that the students turn out to 
be the citizens that our country truly 
deserves.

Aratrika Banerjee is a senior teacher of 
English at B.D.M.International School

A bloody scene of Lamb to the Slaughter 
visualized by a student

Visualization of the literary text The Dusk
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Aratrika Banerjee is a senior teacher of 
English at B.D.M.International School

A scene of Lamb to the Slaughter

Another student’s visualization of The Dusk



spreading its wings. Soon, I approached my 
neighbouring educational institutions for a 
workshop and their prompt enthusiasm for 
involvement and participation brought colours to 
my idea of propagating art through education. 
Some of my colleagues and other fellow teachers 
became extensively involved and changed their 
approach towards classroom teaching. The 
students became more inquisitive and more 
eager learners in this new approach initiated by 
us. 
CCRT, under the Govt. of India, has been trying 
to extend the reach of art in academics through 
the teacher- training programmes. My 
experience shows that these programmes have 
been a success. Now that the policy document of 
NEP 2020 has also drawn attention of all 
involved in school education to enhance the idea 
of ‘art integrated education’, teachers trained by 
CCRT will be able to make use of their learning 

from the training sessions. School 
administrations and educational authorities may 
also take initiative to engage CCRT trained 
teachers to motivate and support other teachers 
to implement the concept of art integrated 
education at the school level.

The author is a senior teacher of English in a 
reputed school in Kolkata. He has been teaching 
English for more than two decades along with 
training teachers as a state resource person. 
Recipient of a number of scholarships from 
RELO India, Sandeep has rich experience of 
professional development courses from various 
universities overseas. He has presented papers 
as well as published on his classroom research 
at national and international level.
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Experience Of Art In Education 
At The Centre For Cultural 
Resources And Training

By Sandeep Sengupta

Edward Burnett Tylor 
(1871) defined “culture” as 
that complex whole thing 
which includes knowledge, 
belief, art, morals, law, 
former custom and any 
other capabilities and habits  
acquired by a man as a 
member of society. The 

definition makes us aware of the wide 
connotations of the words culture and art and 
thereby their relation with our life and  
education.
The very initial session at Centre for Cultural  
Resource and Training (CCRT) at Delhi 
familiarised us with the definition of culture and 
the role of art in defining culture. Art is primarily 
divided into performing arts and non performing 
arts. As the name suggests, arts which are 
executed physically, that is dance, theatre, music, 
sculpting compose the former category. The latter 
category includes architecture of the classical 
monuments, paintings and frescoes, scriptures 
and so on. The very existence of a human being 
rests upon his identity which is moulded by 
culture. Once upon a time, India boasted of 
professing the richest culture, but much was lost 
to the ravages of time, much has faded from our 
collective memory. That is why the CCRT 
organizes the teacher training programmes to 
revive and promote the last glory of our art and 
culture through education. The aim of CCRT Is 
convincing and alluring. It seeks to integrate art 
in the academic syllabus (of all subjects) across 
India and rekindle the flame of Indian art and 

culture in the mind of the student.
It was demonstrated at the sessions at CCRT that 
art can be located in every scholastic discipline . 
The instance of the Konark sun temple was cited 
in a teacher training programme and its 
multidisciplinary citations were elaborated upon. 
Such as -
a. Geography- The physical factors leading to 
the construction of the monument; comparative 
study between the climatic conditions of then and 
now, rock form etc. 
b. History- The meaning of the engraved 
sculptures, the political scenario of the time then 
and the period of the flagging off of this 
architecture.
c. Culture- The language, the lifestyle of the 

people; the art of the people distinctively.
d. Science- The chemical compositions of the 

materials used, the scientific time- measuring 
devices in the temple.
e. Language- A descriptive article about the 
place, case study and reviews.
Dance and music are integral 
components of art. The two 
categories of dance- the folk and 
the classical forms, and the 
two categories of music- 
Hindustani classical and 
Carnatic were briefed to us. 
To enable us to incorporate 
these forms into our 
academics, various handouts, 
props, placards, short 
explanatory films were 
provided, which we may use 
in our respective classes to 
teach different subjects. 
Besides making us aware 
about our wealthy culture, art 
also helps in developing 
essential life skills in an 
individual. Life skills like self awareness, 
empathy, critical thinking, creative thinking, 
decision-making, problem solving, effective 
conversation, interpersonal relationships, coping 
up with stress, coping with emotions etc can all 
be nurtured with practice and appreciation of 
art.. Thus, the very basic key points to groom 
and craft our personality can be added in the 
form of art. The more we are acquainted with 
them, the subtler our life skills grow. This seems 

to corroborate Aristotle’s theory of man as a 
social animal.

 I  would conclude by focusing on how the 
CCRT experience has impacted my classroom 
pedagogy by integrating art in teaching of 
English. Initially, I observed how some students 

were ignorant and showed aversion 
to some subjects.  I tried 
incorporating activities on art 
regularly, and it made a huge 
difference. All the material 

provided by the CCRT. 
kindled their interest all 
the more. I use the 
pictures  of Indian 
paintings, heritage 
monuments, video of 
classical dance forms, 
music and drama to teach 
different topics of my 
subject,i.e. 
ESL.Clippings of various 
artefacts of civilizations 
like Harappa 

Mohen-jo-Daro,Bhimbetka  are also used. I got 
great support from these teaching aids in 
arousing  their interest, especially in ‘grammar’ 
and ‘writing’. The students were overwhelmed 
and looked forward to these classes. They were 
enthralled and took great interest in learning 
about the Indian art forms. 
My initiatives in propagation of Indian art began 



spreading its wings. Soon, I approached my 
neighbouring educational institutions for a 
workshop and their prompt enthusiasm for 
involvement and participation brought colours to 
my idea of propagating art through education. 
Some of my colleagues and other fellow teachers 
became extensively involved and changed their 
approach towards classroom teaching. The 
students became more inquisitive and more 
eager learners in this new approach initiated by 
us. 
CCRT, under the Govt. of India, has been trying 
to extend the reach of art in academics through 
the teacher- training programmes. My 
experience shows that these programmes have 
been a success. Now that the policy document of 
NEP 2020 has also drawn attention of all 
involved in school education to enhance the idea 
of ‘art integrated education’, teachers trained by 
CCRT will be able to make use of their learning 

from the training sessions. School 
administrations and educational authorities may 
also take initiative to engage CCRT trained 
teachers to motivate and support other teachers 
to implement the concept of art integrated 
education at the school level.

The author is a senior teacher of English in a 
reputed school in Kolkata. He has been teaching 
English for more than two decades along with 
training teachers as a state resource person. 
Recipient of a number of scholarships from 
RELO India, Sandeep has rich experience of 
professional development courses from various 
universities overseas. He has presented papers 
as well as published on his classroom research 
at national and international level.
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Edward Burnett Tylor 
(1871) defined “culture” as 
that complex whole thing 
which includes knowledge, 
belief, art, morals, law, 
former custom and any 
other capabilities and habits  
acquired by a man as a 
member of society. The 

definition makes us aware of the wide 
connotations of the words culture and art and 
thereby their relation with our life and  
education.
The very initial session at Centre for Cultural  
Resource and Training (CCRT) at Delhi 
familiarised us with the definition of culture and 
the role of art in defining culture. Art is primarily 
divided into performing arts and non performing 
arts. As the name suggests, arts which are 
executed physically, that is dance, theatre, music, 
sculpting compose the former category. The latter 
category includes architecture of the classical 
monuments, paintings and frescoes, scriptures 
and so on. The very existence of a human being 
rests upon his identity which is moulded by 
culture. Once upon a time, India boasted of 
professing the richest culture, but much was lost 
to the ravages of time, much has faded from our 
collective memory. That is why the CCRT 
organizes the teacher training programmes to 
revive and promote the last glory of our art and 
culture through education. The aim of CCRT Is 
convincing and alluring. It seeks to integrate art 
in the academic syllabus (of all subjects) across 
India and rekindle the flame of Indian art and 

culture in the mind of the student.
It was demonstrated at the sessions at CCRT that 
art can be located in every scholastic discipline . 
The instance of the Konark sun temple was cited 
in a teacher training programme and its 
multidisciplinary citations were elaborated upon. 
Such as -
a. Geography- The physical factors leading to 
the construction of the monument; comparative 
study between the climatic conditions of then and 
now, rock form etc. 
b. History- The meaning of the engraved 
sculptures, the political scenario of the time then 
and the period of the flagging off of this 
architecture.
c. Culture- The language, the lifestyle of the 

people; the art of the people distinctively.
d. Science- The chemical compositions of the 

materials used, the scientific time- measuring 
devices in the temple.
e. Language- A descriptive article about the 
place, case study and reviews.
Dance and music are integral 
components of art. The two 
categories of dance- the folk and 
the classical forms, and the 
two categories of music- 
Hindustani classical and 
Carnatic were briefed to us. 
To enable us to incorporate 
these forms into our 
academics, various handouts, 
props, placards, short 
explanatory films were 
provided, which we may use 
in our respective classes to 
teach different subjects. 
Besides making us aware 
about our wealthy culture, art 
also helps in developing 
essential life skills in an 
individual. Life skills like self awareness, 
empathy, critical thinking, creative thinking, 
decision-making, problem solving, effective 
conversation, interpersonal relationships, coping 
up with stress, coping with emotions etc can all 
be nurtured with practice and appreciation of 
art.. Thus, the very basic key points to groom 
and craft our personality can be added in the 
form of art. The more we are acquainted with 
them, the subtler our life skills grow. This seems 

to corroborate Aristotle’s theory of man as a 
social animal.

 I  would conclude by focusing on how the 
CCRT experience has impacted my classroom 
pedagogy by integrating art in teaching of 
English. Initially, I observed how some students 

were ignorant and showed aversion 
to some subjects.  I tried 
incorporating activities on art 
regularly, and it made a huge 
difference. All the material 

provided by the CCRT. 
kindled their interest all 
the more. I use the 
pictures  of Indian 
paintings, heritage 
monuments, video of 
classical dance forms, 
music and drama to teach 
different topics of my 
subject,i.e. 
ESL.Clippings of various 
artefacts of civilizations 
like Harappa 

Mohen-jo-Daro,Bhimbetka  are also used. I got 
great support from these teaching aids in 
arousing  their interest, especially in ‘grammar’ 
and ‘writing’. The students were overwhelmed 
and looked forward to these classes. They were 
enthralled and took great interest in learning 
about the Indian art forms. 
My initiatives in propagation of Indian art began 



spreading its wings. Soon, I approached my 
neighbouring educational institutions for a 
workshop and their prompt enthusiasm for 
involvement and participation brought colours to 
my idea of propagating art through education. 
Some of my colleagues and other fellow teachers 
became extensively involved and changed their 
approach towards classroom teaching. The 
students became more inquisitive and more 
eager learners in this new approach initiated by 
us. 
CCRT, under the Govt. of India, has been trying 
to extend the reach of art in academics through 
the teacher- training programmes. My 
experience shows that these programmes have 
been a success. Now that the policy document of 
NEP 2020 has also drawn attention of all 
involved in school education to enhance the idea 
of ‘art integrated education’, teachers trained by 
CCRT will be able to make use of their learning 

from the training sessions. School 
administrations and educational authorities may 
also take initiative to engage CCRT trained 
teachers to motivate and support other teachers 
to implement the concept of art integrated 
education at the school level.
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reputed school in Kolkata. He has been teaching 
English for more than two decades along with 
training teachers as a state resource person. 
Recipient of a number of scholarships from 
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professional development courses from various 
universities overseas. He has presented papers 
as well as published on his classroom research 
at national and international level.
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acquired by a man as a 
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culture through education. The aim of CCRT Is 
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India and rekindle the flame of Indian art and 
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a. Geography- The physical factors leading to 
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study between the climatic conditions of then and 
now, rock form etc. 
b. History- The meaning of the engraved 
sculptures, the political scenario of the time then 
and the period of the flagging off of this 
architecture.
c. Culture- The language, the lifestyle of the 

people; the art of the people distinctively.
d. Science- The chemical compositions of the 

materials used, the scientific time- measuring 
devices in the temple.
e. Language- A descriptive article about the 
place, case study and reviews.
Dance and music are integral 
components of art. The two 
categories of dance- the folk and 
the classical forms, and the 
two categories of music- 
Hindustani classical and 
Carnatic were briefed to us. 
To enable us to incorporate 
these forms into our 
academics, various handouts, 
props, placards, short 
explanatory films were 
provided, which we may use 
in our respective classes to 
teach different subjects. 
Besides making us aware 
about our wealthy culture, art 
also helps in developing 
essential life skills in an 
individual. Life skills like self awareness, 
empathy, critical thinking, creative thinking, 
decision-making, problem solving, effective 
conversation, interpersonal relationships, coping 
up with stress, coping with emotions etc can all 
be nurtured with practice and appreciation of 
art.. Thus, the very basic key points to groom 
and craft our personality can be added in the 
form of art. The more we are acquainted with 
them, the subtler our life skills grow. This seems 

to corroborate Aristotle’s theory of man as a 
social animal.

 I  would conclude by focusing on how the 
CCRT experience has impacted my classroom 
pedagogy by integrating art in teaching of 
English. Initially, I observed how some students 

were ignorant and showed aversion 
to some subjects.  I tried 
incorporating activities on art 
regularly, and it made a huge 
difference. All the material 

provided by the CCRT. 
kindled their interest all 
the more. I use the 
pictures  of Indian 
paintings, heritage 
monuments, video of 
classical dance forms, 
music and drama to teach 
different topics of my 
subject,i.e. 
ESL.Clippings of various 
artefacts of civilizations 
like Harappa 

Mohen-jo-Daro,Bhimbetka  are also used. I got 
great support from these teaching aids in 
arousing  their interest, especially in ‘grammar’ 
and ‘writing’. The students were overwhelmed 
and looked forward to these classes. They were 
enthralled and took great interest in learning 
about the Indian art forms. 
My initiatives in propagation of Indian art began 
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Magic in Isolation Part II
You Can Do It At Home

By Shankar Subramaniam

“Calcutta HC orders all 
Durga Puja pandals in 
West Bengal be declared 
no-entry zones.”

This was the news 
headline on the 19th of 
October just before this 
year’s Durga Puja. 

Children all over the city had been eagerly 
looking forward to the Durga Puja vacation as a 
break from online classes; a break from staring 
at the screen for long hours, downloading study 
materials,  uploading completed assignments 
after scanning and all those boring extra work 
for every subject submission. They must have 
surely thought of stretching their limbs, put on 
new clothes and go out for pandal hopping - 

perhaps with more caution compared to the 
previous years, even if they needed to forego the 
long adda sessions in pandals till the wee hours 
of the morning, but at least there would be a 
chance for a little outing in new attire, taking 
and sharing pictures of the creatively designed 
pandals, quick multiple changes to their profile 
picture, social status updates and making sure 
the goddess maintained social distance from her 
human devotees. The High Court order put a 
damper on all those high hopes. But Puja times 
were not meant to be sulking. The High Court 
order notwithstanding, spirits had to be kept 
high at any cost. 

Twelve years old Arya and his nine years old 
brother Ayush, both students of The Heritage 
School, racked their brains. Something unique 

had to be done - something for Ma Durga and 
for themselves too. 

Just before the Puja break, they had been given 
an art activity on the topic, “agomoni” - an 
invocation to the goddess, welcoming her on 
earth. The mention of ‘agomoni’ gave a 
brainwave to Arya. Why not invoke the goddess 
right in their home. No, they would not go to 
Kumartuli and buy an idol. They would make 
one at home - a home made Durga. They would 
create Durga and her four children from 
scrap. Arya and Ayush looked around 
and collected all the scrap they 
would lay their hands on - 
discarded delivery boxes, old 
newspapers, discarded wrapping 
papers, shiny chocolate 
wrappers, strings, long forgotten 
marble papers lying in one 
corner of the cupboard - 
everything came out. Arya got 
down to do the drawings - Durga with 
her ten arms, Ganesha with his elephant 
head, the handsome Kartick with his 
well-trimmed moustache, the graceful sisters 

Lakshmi and 
Saraswati and of 
course their vahanas. 
Ayush filled the 
outlines with colours. 
He loved coloring 
Kartick’s peacock in 
multi coloured hues. 
For the first time Arya 
familiarized himself 
with the ten weapons 
that Durga held in her 
ten arms. He would 
not surely want to earn 
the wrath of Ma Durga 
by going wrong on the 
details. So he had to 
do the necessary 

research. 

Debjani Gupta, mother of the two brothers, who 
is also a teacher at The Heritage School, recalls 
that from early morning the brothers were 
engrossed with the work. They did not have to 
be woken up in the morning and they hardly had 
time for their meals. After the gods and 
goddesses were ready, the pandal was erected 
with the cardboard delivery boxes. Floral cut 
outs and LED lights were used for decorating 
the pandal. The old marble papers were used as 

the backdrop and for the floor of the pandal… 
And what about the human devotees? 

Yes. They were there too - two 
dhakis (drummers) on two sides 

and devotees in front completed 
the installation, created with a 
lot of love and with zero 
investment. Every bit of the 
pandal was made of  thrown 

away material, recycled to invoke 
the goddess into their home. Ayush 

and Arya were happy. Their spirits 
were high. The ambient lights of the room 

were dimmed to make the lights on the pandal 
sparkling. Some recorded music of dhak and 

devotional chanting 
brought the 
atmosphere throbbing 
with the spirit of pujas, 
just like what they 
would have witnessed 
on any Puja pandal. 
They knew that they 
had created something 
unique. They would 
remember the 2020 
Durga Puja for their 
life. It was totally 
different from all the 
previous years and 
perhaps from any of 
the future Pujas too.  

The joy of creation is always magical. It 
liberates the mind even though the body is 
quarantined.  The pressures of not being able to 
be free to go out to play and do what they would 
love to do surely takes a toll on the young ones, 
who have realised that the world is now 
different but find it difficult to come to terms 
with this new reality.   Art, craft, photography 
and filmmaking are helping these children to 
overcome this situation of stress and boredom 
while at the same time it teaches them new 
skills, along with the advantage of also being 
able to develop the skills of better time 
management.  The innovative ideas of children 
are unmatched and when put to best use the 
result can be amazing.  Initially with the sudden 
lockdown, the students were left without many 
of their favoured art materials.  With a little 
motivation, they started using available 
materials like newspaper, black ink or markers 
to do bold freehand sketches.  Some of the 
senior class students were also asked to do 
storyboards for a possible comic strip or a short 
film, on their experiences during this pandemic 
and lockdown.  They were also involved in 
making posters on the subject of Covid 19.  The 
advantage of making them do this has helped 

most of them to explore and rediscover 
themselves and their hidden capabilities.   They 
have also become more self-dependent as we, 
teachers are only able to give some valuable 
guidance on screen while the execution is totally 
based on the individual capability of the student 
concerned.  This has been helpful in boosting 
the self-confidence of the students as they start 
realising how exciting the play of textures, 
colours and shapes are to express their inner 
feelings. 

Art training greatly helps in visual 
communication, the need of the hour with all 
that is happening on the online visual platforms.  
The moment they work without the pressures of 
making it look realistic or comparable, the bold 
flowing lines and colour splashes applied on the 
art surface release the pent up emotions and the 
inner feelings within them.

Shankar Subramaniam is Visual Arts & 
Photography teacher at The Heritage School, 
Kolkata

Arya and Ayush
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“Calcutta HC orders all 
Durga Puja pandals in 
West Bengal be declared 
no-entry zones.”

This was the news 
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October just before this 
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looking forward to the Durga Puja vacation as a 
break from online classes; a break from staring 
at the screen for long hours, downloading study 
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previous years, even if they needed to forego the 
long adda sessions in pandals till the wee hours 
of the morning, but at least there would be a 
chance for a little outing in new attire, taking 
and sharing pictures of the creatively designed 
pandals, quick multiple changes to their profile 
picture, social status updates and making sure 
the goddess maintained social distance from her 
human devotees. The High Court order put a 
damper on all those high hopes. But Puja times 
were not meant to be sulking. The High Court 
order notwithstanding, spirits had to be kept 
high at any cost. 

Twelve years old Arya and his nine years old 
brother Ayush, both students of The Heritage 
School, racked their brains. Something unique 

had to be done - something for Ma Durga and 
for themselves too. 

Just before the Puja break, they had been given 
an art activity on the topic, “agomoni” - an 
invocation to the goddess, welcoming her on 
earth. The mention of ‘agomoni’ gave a 
brainwave to Arya. Why not invoke the goddess 
right in their home. No, they would not go to 
Kumartuli and buy an idol. They would make 
one at home - a home made Durga. They would 
create Durga and her four children from 
scrap. Arya and Ayush looked around 
and collected all the scrap they 
would lay their hands on - 
discarded delivery boxes, old 
newspapers, discarded wrapping 
papers, shiny chocolate 
wrappers, strings, long forgotten 
marble papers lying in one 
corner of the cupboard - 
everything came out. Arya got 
down to do the drawings - Durga with 
her ten arms, Ganesha with his elephant 
head, the handsome Kartick with his 
well-trimmed moustache, the graceful sisters 

Lakshmi and 
Saraswati and of 
course their vahanas. 
Ayush filled the 
outlines with colours. 
He loved coloring 
Kartick’s peacock in 
multi coloured hues. 
For the first time Arya 
familiarized himself 
with the ten weapons 
that Durga held in her 
ten arms. He would 
not surely want to earn 
the wrath of Ma Durga 
by going wrong on the 
details. So he had to 
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Debjani Gupta, mother of the two brothers, who 
is also a teacher at The Heritage School, recalls 
that from early morning the brothers were 
engrossed with the work. They did not have to 
be woken up in the morning and they hardly had 
time for their meals. After the gods and 
goddesses were ready, the pandal was erected 
with the cardboard delivery boxes. Floral cut 
outs and LED lights were used for decorating 
the pandal. The old marble papers were used as 

the backdrop and for the floor of the pandal… 
And what about the human devotees? 

Yes. They were there too - two 
dhakis (drummers) on two sides 

and devotees in front completed 
the installation, created with a 
lot of love and with zero 
investment. Every bit of the 
pandal was made of  thrown 

away material, recycled to invoke 
the goddess into their home. Ayush 
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were high. The ambient lights of the room 

were dimmed to make the lights on the pandal 
sparkling. Some recorded music of dhak and 

devotional chanting 
brought the 
atmosphere throbbing 
with the spirit of pujas, 
just like what they 
would have witnessed 
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They knew that they 
had created something 
unique. They would 
remember the 2020 
Durga Puja for their 
life. It was totally 
different from all the 
previous years and 
perhaps from any of 
the future Pujas too.  

The joy of creation is always magical. It 
liberates the mind even though the body is 
quarantined.  The pressures of not being able to 
be free to go out to play and do what they would 
love to do surely takes a toll on the young ones, 
who have realised that the world is now 
different but find it difficult to come to terms 
with this new reality.   Art, craft, photography 
and filmmaking are helping these children to 
overcome this situation of stress and boredom 
while at the same time it teaches them new 
skills, along with the advantage of also being 
able to develop the skills of better time 
management.  The innovative ideas of children 
are unmatched and when put to best use the 
result can be amazing.  Initially with the sudden 
lockdown, the students were left without many 
of their favoured art materials.  With a little 
motivation, they started using available 
materials like newspaper, black ink or markers 
to do bold freehand sketches.  Some of the 
senior class students were also asked to do 
storyboards for a possible comic strip or a short 
film, on their experiences during this pandemic 
and lockdown.  They were also involved in 
making posters on the subject of Covid 19.  The 
advantage of making them do this has helped 

most of them to explore and rediscover 
themselves and their hidden capabilities.   They 
have also become more self-dependent as we, 
teachers are only able to give some valuable 
guidance on screen while the execution is totally 
based on the individual capability of the student 
concerned.  This has been helpful in boosting 
the self-confidence of the students as they start 
realising how exciting the play of textures, 
colours and shapes are to express their inner 
feelings. 

Art training greatly helps in visual 
communication, the need of the hour with all 
that is happening on the online visual platforms.  
The moment they work without the pressures of 
making it look realistic or comparable, the bold 
flowing lines and colour splashes applied on the 
art surface release the pent up emotions and the 
inner feelings within them.
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“Calcutta HC orders all 
Durga Puja pandals in 
West Bengal be declared 
no-entry zones.”
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the wrath of Ma Durga 
by going wrong on the 
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that from early morning the brothers were 
engrossed with the work. They did not have to 
be woken up in the morning and they hardly had 
time for their meals. After the gods and 
goddesses were ready, the pandal was erected 
with the cardboard delivery boxes. Floral cut 
outs and LED lights were used for decorating 
the pandal. The old marble papers were used as 

the backdrop and for the floor of the pandal… 
And what about the human devotees? 

Yes. They were there too - two 
dhakis (drummers) on two sides 

and devotees in front completed 
the installation, created with a 
lot of love and with zero 
investment. Every bit of the 
pandal was made of  thrown 

away material, recycled to invoke 
the goddess into their home. Ayush 

and Arya were happy. Their spirits 
were high. The ambient lights of the room 

were dimmed to make the lights on the pandal 
sparkling. Some recorded music of dhak and 

devotional chanting 
brought the 
atmosphere throbbing 
with the spirit of pujas, 
just like what they 
would have witnessed 
on any Puja pandal. 
They knew that they 
had created something 
unique. They would 
remember the 2020 
Durga Puja for their 
life. It was totally 
different from all the 
previous years and 
perhaps from any of 
the future Pujas too.  

The joy of creation is always magical. It 
liberates the mind even though the body is 
quarantined.  The pressures of not being able to 
be free to go out to play and do what they would 
love to do surely takes a toll on the young ones, 
who have realised that the world is now 
different but find it difficult to come to terms 
with this new reality.   Art, craft, photography 
and filmmaking are helping these children to 
overcome this situation of stress and boredom 
while at the same time it teaches them new 
skills, along with the advantage of also being 
able to develop the skills of better time 
management.  The innovative ideas of children 
are unmatched and when put to best use the 
result can be amazing.  Initially with the sudden 
lockdown, the students were left without many 
of their favoured art materials.  With a little 
motivation, they started using available 
materials like newspaper, black ink or markers 
to do bold freehand sketches.  Some of the 
senior class students were also asked to do 
storyboards for a possible comic strip or a short 
film, on their experiences during this pandemic 
and lockdown.  They were also involved in 
making posters on the subject of Covid 19.  The 
advantage of making them do this has helped 

most of them to explore and rediscover 
themselves and their hidden capabilities.   They 
have also become more self-dependent as we, 
teachers are only able to give some valuable 
guidance on screen while the execution is totally 
based on the individual capability of the student 
concerned.  This has been helpful in boosting 
the self-confidence of the students as they start 
realising how exciting the play of textures, 
colours and shapes are to express their inner 
feelings. 

Art training greatly helps in visual 
communication, the need of the hour with all 
that is happening on the online visual platforms.  
The moment they work without the pressures of 
making it look realistic or comparable, the bold 
flowing lines and colour splashes applied on the 
art surface release the pent up emotions and the 
inner feelings within them.

Shankar Subramaniam is Visual Arts & 
Photography teacher at The Heritage School, 
Kolkata

Artwork on old newspapers
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My Lockdown Dairy
By Liah Yu

During the lockdown, I 
was asked by several 
people - was I not feeling 
bored and confined? 

I cannot deny the fact of it 
being true at times, but 
frankly most of the time, I 

felt more liberated than ever. “Finally, I have 
enough extra time to allow me to draw and paint 
whenever I want!” 

It has always been my habit, even during our 
semester exams, to devote some time doodling 
or working on my personal art projects to escape 
the pressures and stress of academic 
studies. I am happy that in the 
International Baccalaureate Diploma 
Program which I am pursuing now, 
I got the option of choosing 
Visual Arts as one of my 
High-Level subjects for assessment.  
I was always thriving on my 
experimentations with styles and finding the 
most efficient way of creating traditional art 
compositions on digital platforms. I was also 
taking part in quite a few online art 
competitions. For fulfilling all my artistic 
aspirations, time was however a big limiting 
factor and I would often dream that I had more 
time to spend on making artworks and this wish 
came true in the most unexpected way - by way 
of a pandemic. 

I never expected in March when I gave my last 
semester exam that it was going to be my last 
day in school for a long time to come. 
Surprisingly, with all the time in the world after 
the lockdown started, I was struggling to 
accomplish artworks in the initial period. My 
usual purpose of using fine arts as a stress buster 

seemed totally lost as exams had ended and 
there was too much time as school was closed 
too. To become more productive during this 
quarantine period, I had to then set myself a new 
goal - to spend more time in studying, exploring 
and emulating new and different styles of art. 
Experimentation with styles was something I 
had not ventured into too much till then since it 
would always take up more time to become 
comfortable and get a grip on the style. But now 
I have also got a scope to start with styles like 
illuminated manuscript and was inspired with 
Sachin Teng’s illustration style. Besides taking 
up these artistic challenges, I also started my 
own art portal accounts to keep me motivated to 
draw almost every day and as much as I could. It 

was quite addictive and I was really 
starting to enjoy this.

However, the lockdown continued 
longer than what anyone planned it to 
be. The classes resumed on an online 

platform and staying back home 
became the new norm. Online classes 

seemed easier than physical classes, but 
continuously staring at the laptop screen 
strained my eyes and also resulted in bad 
posture and muscle pain. With relatively more 
time at my disposal and the new added stress 
from online classes combined, I again involved 
myself in producing artwork with intent; way 
more than what I would normally have done. I 
doodled all over my school notes since nobody 
was there to stop me now, and I even perfected a 
method of creating quick digital art pieces in the 
shortest time span. Due to the pressure for 
writing an extended essay on a research I need 
to do on a specified subject, I had decided to 
start sketches and short comics for visual 
representation of the data collected for the essay. 
These doodles record my feelings and makes the 

process of writing the research papers more 
entertaining.

Looking back at all my creative doodles and 
sketches done during this period, one can see 
them to reflect my emotional status; whatever I 
have been learning and thinking. Some are 
related to my academic subjects - like the 
doodles of animal kingdom and fungi kingdom 
for my biology studies or on Stalin for my 
history lessons. Some are also related to the 
books I have been reading, like – ‘art of war’ and 
‘Han Fei Zi’. I have used any medium I could 
get my hands on including old newspapers. I 
would like to conclude by saying that my 

involvement with art specially during this 
quarantine state not only helped in controlling 
my stress, giving me an opportunity for trying 
out new things outside my comfort zone, but also 
helped in keeping track of everything happening 
around me through the entirety of these eight 
months I have now been forced to stay back at 
home. 

Liah Yu is a student of year 2 of International 
Baccalaureate Diploma Program (Class XII)  at 
The Heritage School, Kolkata. She came from 
Seoul, South Korea to Kolkata nine years ago.
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start sketches and short comics for visual 
representation of the data collected for the essay. 
These doodles record my feelings and makes the 
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Liah Yu is a student of year 2 of International 
Baccalaureate Diploma Program (Class XII)  at 
The Heritage School, Kolkata. She came from 
Seoul, South Korea to Kolkata nine years ago.
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Two Useful Books on 
'Art Education' A review

 By Sayantan Mukherjee

“Although every man and 
woman cannot become an 
artist, it is necessary that 
there should be 
arrangements for art 
education for everyone in 
society, whichever walk of 
life he or she may belong to. 

Lack of knowledge about art makes people lose 
their mental balance. The atmosphere of tension 
and conflict in the world is also due to ignorance 
about the essence and the essentiality of art in 
life” – Nandalal Bose, Artist and Founder 
Principal of Kalabhavan, Santiniketan.

Rabindranath Tagore defined education as that 
which is unified with life, and he believed that 
only education could give us genuine freedom. 
The holistic development of every individual in 

the process of 
education is 
dependent on a 
harmonious 
adjustment to 
reality. This would 
require a language 
through which a 
child can 
comprehend his 
place in this 
universe and find 
his individual 
reality. Such a 
language is art. 
Only the arts can 
shape one’s 
complete character 
and give a 

perspective on reality and truth.
Educationist and artist Devi Prasad was an 
ardent admirer of 
Rabindranath 
Tagore and 
actively promoted 
his ideals in life. 
His book 
“Rabindranath 
Tagore: 
Philosophy of 
Education and 
Painting” is an 
insight into 
Tagore’s vision of 
uniting art and 
education in a 
child and an adult, 
some of which the 
poet put to 
practice at the 
abode of learning he had established in 1901. 
Devi Prasad graduated from Santiniketan in 
1944, where he had trained under masters like 
Nandalal Bose and Benode Behari Mukherjee. 
Soon after, Prasad joined Mahatma Gandhi’s 
ashram Sevagram in Maharashtra as a teacher. 
Another one of his books, “Art: The Basis of 
Education” is based on his experience at 
Sevagram and is a pioneering study on the 
essentiality of art in education.
In the book “Rabindranath Tagore: Philosophy 
of Education and Painting”, Prasad points out 
how Rabindranath despised the colonial system 
of education designed by Macaulay et al to 
create clerks for the British administration. 
Tagore, as everybody knows, was a school 
dropout. But he was home tutored and his 

Reminiscences have delightful passages 
describing the teachers who came to teach him 
at his Jorasanko home. The winds of Bengal 
Renaissance breezed through this home and the 
young Tagore grew up absorbing the best of the 
east and west.  
During his travels to Russia and other countries 
in Europe, Tagore had praised the education 
system he encountered in these countries.  
“While our educators have continued to impose 
their ideas on children, in other countries 
significant changes have taken place in the 
educational world over the past several decades. 
New experiments 
have been conducted 
to explore the world 
and needs of 
childhood. The 
German founder of 
kindergarten 
educational reformer, 
Wilhelm August 
Froebel showed that 
freedom is a very 
important element in 
the education of the 
child. Some others 
demonstrated that 
strict discipline was 
harmful for the 
creativity of 
children.”
Devi Prasad thinks 
this was less due to an 
outright admiration 
for the materialistic 
worldview of the 
European countries 
and more on account 
of his faith in the nobility of the human soul. 
At his university Viswa Bharati in Santiniketan, 
Tagore aspired to create an atmosphere that 
would give wings to the soul. Influences from 
all over the world would mingle with what was 
traditional in India and expose the minds of the 
students to diverse schools of thinking. Art 

practices formed an integral part of this 
liberating process. The students not only recited, 
performed and staged their own creations and 
the works of Tagore; they also collaborated and 
learnt from a diverse range of first-rate artists 
whom Tagore invited to Santiniketan. The best 
of eastern and western practices created a unique 
blend at this university.
Devi Prasad had been in close contact with 
Tagore's educational experience. He points out 
that Tagore’s educational philosophy showed 
that humans have “three life centres”. The first 
is the individual, the second centre is the 

community and the 
third is nature or 
the whole universe 
– where the first 
centre has to find 
its place. To be an 
integrated part of 
the whole, one has 
to build a 
relationship with 
diverse people 
from all over the 
world and with 
nature itself.
In his book “Art: 
The Basis of 
Education” Devi 
Prasad writes 
about empowering 
the minds of our 
children through 
the language of art. 
Art creates the 
enabling 
environment for 
the child to express 

the unsaid, the repressed, the uncharted. As Devi 
Prasad conceptualized and implemented art 
education in the Nayee Talim programme at 
Sevagram, he pondered on the spirit of true 
education. He laments that there isn’t a 
pronounced importance given to arts for 
children in India and gives us examples of how 

one can venture into this realm through 
experimental methods. Children are told to 
never color outside the lines and to stick with 
conventional viewpoints; which diminishes the 
creative urges  of these young minds.
As an example, Prasad recounts a story of one of 
his students. It was in autumn and Harshringar 
trees were blooming everywhere. In a small 
project of nature study, Prasad asked the 
students whether they knew of such a flower and 
whether they had seen any on the campus. One 
student put his hands up and described the 
flower perfectly but declared that there were no 
harshringar trees in this part of the country, let 
alone inside Sevagram. Devi Prasad smiled and 
let the matter rest. The next day, he went and 
waited for his student on his way to class. As the 
student came walking along the usual route from 
his hostel, Prasad stopped him on his tracks and 
pointed at the ground, “Stop! Where and what 
are you standing on? What are these flowers 
called?” The student bent down and was 
completely taken aback. It was the Harshringar 
at his feet!

Devi Prasad didn’t hand the flower to his 
student in class, where he would immediately 
recognize it and instead concocted a method of 
making him aware of his immediate 
surroundings.

As Devi Prasad worked with Gandhi and was 
inspired by Tagore, he sincerely believed that 
the reality of poverty in our country should be 
made clear to every student. He had seen in 
Santiniketan, how outdoor activities were 
organized for boys and girls. Inspired by 
Tagore’s life and teaching, some of the students 
had to go to the neighboring villages to 
undertake a well-organized programme of social 
service, holding evening schools for the 
villagers, organizing their sports and 
amusements, teaching them handicrafts and 
helping them in many other ways with their 
essential tasks. In turn, the students would bring 
back the influence of an austere lifestyle and 
their creative/imaginative minds would widen 
beyond the comfortable cocoons of their urban 
homes. 

Since children draw their influences 
from their surroundings, they must be 
attuned with the reality of the 
situation around them. 
The Sevagram school represented real 
India to me. It was in a rural part of 
the country which was poor and 
untouched by the elite culture created 
during the British Raj. Not a single 
child had any previous experience of 
drawing pictures nor of making 
models with clay. I soon realized that 
none of the systems or schools 
operating in the Western world could 
serve as models for our work – Devi 
Prasad.
When interacting with 
first-generation unlettered children, it 
is usually seen that they reciprocate 
better through the arts. These children 
have been privy to their parents 
molding clay or designing “alpana” in 

their homes and they learn to see the world 
through art. Hence, communicating with them 
through art is much simpler and more effective.
According to the author, the legacy of the 
colonial education system was creating a spirit of 
competition and furthering the British agenda of 
segregating the country. This sense of fierce 
competition with colleagues and among the 
students had to be nipped in the bud. Education 
needs to develop a deep sense of self-respect and 
individuality in children so they can make their 
own choices. The importance of art is paramount 
to this form of education. Devi Prasad’s struggle 
against colonial hangover was a cultural one and 
he tried to propagate an education system where 
children should be taught art, culture and made 
aware of nature. He summarizes his argument 
with these words:
“In other words, education in general and art 
education in particular is a way for one to grow 
and become sensitive to the beauty in nature, of 
social values and the aesthetic aspects of life as a 
whole.”
In the 21st century, the situation hasn’t changed 
much. With the advent of globalization, we strive 
to make our children “market worthy” for the 
world economy and lose our touch with true 
education. The sweeping force of extremism and 
terrorism arising out of indoctrinating influence 
of agenda driven education has taken the world 
by storm.
In a recent seminar on the importance of art in 
education organized by ThinkArts, Mohamed El 
Ghawy enlightened us of his seminal work with 
the youth of Egypt. He is the founder and artistic 
director of AFCA for Arts and Culture for 
Children and regularly organizes dance, drama 
and art events with the underprivileged children 
of Cairo. Since countries like Egypt have earned 
the notoriety of nurturing hateful minds from a 
young age which result in terrorism in later life, 
Mohamed has found that dabbling with the arts 
from an early age will stop children from 
becoming radically intolerant towards other 
cultures and make them understanding. His 
students have become more caring and 

individualistic as a result of writing, painting, 
singing, organizing plays and performing on 
stage.
The other pandemic in our society is depression 
due to unfulfilled goals. This has become one of 
the most common problems among young-adults 
as they stumble around in the dark void of this 
vast universe, not knowing where their destiny 
lies. Appreciation and an interest in the arts can 
be a beacon for the lost souls. 
Ironically, in our education system, schools 
prescribe Rabindranath’s short story “Totakahini” 
or “A Parrot’s Training” as part of the syllabus. It 
is a tale of dark humor, which tells us the story of 
a king’s parrot. The king wants to make his parrot 
‘educated’ and employs scores of scholars to 
force feed text books into it. The parrot wants to 
come out of its gilded cage and spread its wings, 
but the king sees this as a show of defiance and 
cuts its wings off. The diseased parrot keeps 
getting fed with educational manuscripts every 
day until one day, it cannot take anymore. The 
bird dies with pages of wisdom shuffling inside 
its poor body. 
In the present times, mind boggling advances in 
technology surrounds us in every step of life, and 
threatens to disconnect us from our immediate 
surroundings. So, now more than ever, there is an 
urgent need to envision creative unity in 
individuals and society with the inclusion of arts 
as a mandatory part of school curriculum.
“Gandhi and Tagore had a vision of a liberated 
human being. That vision can be realized only 
through an educational approach, based on 
creativity in which the aim of every activity is the 
affirmation of the unity within the individual's 
personality and, at the same time, the unity of all 
humanity. In other words, art has an essential role 
to play in the educational process, the aim of 
which is human unity” – Devi Prasad.

Sayantan Mukherjee is an aficionado of science 
and art by nature and is a video editor by 
profession. He resides in Kolkata.

Painting and Art: 
The Basis of Education 
(National Book Trust, 
India, 182 pages, Rs.85)

Rabindranath Tagore: 
Philosophy of Education 
(National Book Trust, 
India, 117 pages, Rs.45)
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project of nature study, Prasad asked the 
students whether they knew of such a flower and 
whether they had seen any on the campus. One 
student put his hands up and described the 
flower perfectly but declared that there were no 
harshringar trees in this part of the country, let 
alone inside Sevagram. Devi Prasad smiled and 
let the matter rest. The next day, he went and 
waited for his student on his way to class. As the 
student came walking along the usual route from 
his hostel, Prasad stopped him on his tracks and 
pointed at the ground, “Stop! Where and what 
are you standing on? What are these flowers 
called?” The student bent down and was 
completely taken aback. It was the Harshringar 
at his feet!

Devi Prasad didn’t hand the flower to his 
student in class, where he would immediately 
recognize it and instead concocted a method of 
making him aware of his immediate 
surroundings.

As Devi Prasad worked with Gandhi and was 
inspired by Tagore, he sincerely believed that 
the reality of poverty in our country should be 
made clear to every student. He had seen in 
Santiniketan, how outdoor activities were 
organized for boys and girls. Inspired by 
Tagore’s life and teaching, some of the students 
had to go to the neighboring villages to 
undertake a well-organized programme of social 
service, holding evening schools for the 
villagers, organizing their sports and 
amusements, teaching them handicrafts and 
helping them in many other ways with their 
essential tasks. In turn, the students would bring 
back the influence of an austere lifestyle and 
their creative/imaginative minds would widen 
beyond the comfortable cocoons of their urban 
homes. 

Since children draw their influences 
from their surroundings, they must be 
attuned with the reality of the 
situation around them. 
The Sevagram school represented real 
India to me. It was in a rural part of 
the country which was poor and 
untouched by the elite culture created 
during the British Raj. Not a single 
child had any previous experience of 
drawing pictures nor of making 
models with clay. I soon realized that 
none of the systems or schools 
operating in the Western world could 
serve as models for our work – Devi 
Prasad.
When interacting with 
first-generation unlettered children, it 
is usually seen that they reciprocate 
better through the arts. These children 
have been privy to their parents 
molding clay or designing “alpana” in 

their homes and they learn to see the world 
through art. Hence, communicating with them 
through art is much simpler and more effective.
According to the author, the legacy of the 
colonial education system was creating a spirit of 
competition and furthering the British agenda of 
segregating the country. This sense of fierce 
competition with colleagues and among the 
students had to be nipped in the bud. Education 
needs to develop a deep sense of self-respect and 
individuality in children so they can make their 
own choices. The importance of art is paramount 
to this form of education. Devi Prasad’s struggle 
against colonial hangover was a cultural one and 
he tried to propagate an education system where 
children should be taught art, culture and made 
aware of nature. He summarizes his argument 
with these words:
“In other words, education in general and art 
education in particular is a way for one to grow 
and become sensitive to the beauty in nature, of 
social values and the aesthetic aspects of life as a 
whole.”
In the 21st century, the situation hasn’t changed 
much. With the advent of globalization, we strive 
to make our children “market worthy” for the 
world economy and lose our touch with true 
education. The sweeping force of extremism and 
terrorism arising out of indoctrinating influence 
of agenda driven education has taken the world 
by storm.
In a recent seminar on the importance of art in 
education organized by ThinkArts, Mohamed El 
Ghawy enlightened us of his seminal work with 
the youth of Egypt. He is the founder and artistic 
director of AFCA for Arts and Culture for 
Children and regularly organizes dance, drama 
and art events with the underprivileged children 
of Cairo. Since countries like Egypt have earned 
the notoriety of nurturing hateful minds from a 
young age which result in terrorism in later life, 
Mohamed has found that dabbling with the arts 
from an early age will stop children from 
becoming radically intolerant towards other 
cultures and make them understanding. His 
students have become more caring and 

individualistic as a result of writing, painting, 
singing, organizing plays and performing on 
stage.
The other pandemic in our society is depression 
due to unfulfilled goals. This has become one of 
the most common problems among young-adults 
as they stumble around in the dark void of this 
vast universe, not knowing where their destiny 
lies. Appreciation and an interest in the arts can 
be a beacon for the lost souls. 
Ironically, in our education system, schools 
prescribe Rabindranath’s short story “Totakahini” 
or “A Parrot’s Training” as part of the syllabus. It 
is a tale of dark humor, which tells us the story of 
a king’s parrot. The king wants to make his parrot 
‘educated’ and employs scores of scholars to 
force feed text books into it. The parrot wants to 
come out of its gilded cage and spread its wings, 
but the king sees this as a show of defiance and 
cuts its wings off. The diseased parrot keeps 
getting fed with educational manuscripts every 
day until one day, it cannot take anymore. The 
bird dies with pages of wisdom shuffling inside 
its poor body. 
In the present times, mind boggling advances in 
technology surrounds us in every step of life, and 
threatens to disconnect us from our immediate 
surroundings. So, now more than ever, there is an 
urgent need to envision creative unity in 
individuals and society with the inclusion of arts 
as a mandatory part of school curriculum.
“Gandhi and Tagore had a vision of a liberated 
human being. That vision can be realized only 
through an educational approach, based on 
creativity in which the aim of every activity is the 
affirmation of the unity within the individual's 
personality and, at the same time, the unity of all 
humanity. In other words, art has an essential role 
to play in the educational process, the aim of 
which is human unity” – Devi Prasad.

Sayantan Mukherjee is an aficionado of science 
and art by nature and is a video editor by 
profession. He resides in Kolkata.

Picture excerpt from Art The Basis of Education 
by Devi Prasad
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“Although every man and 
woman cannot become an 
artist, it is necessary that 
there should be 
arrangements for art 
education for everyone in 
society, whichever walk of 
life he or she may belong to. 

Lack of knowledge about art makes people lose 
their mental balance. The atmosphere of tension 
and conflict in the world is also due to ignorance 
about the essence and the essentiality of art in 
life” – Nandalal Bose, Artist and Founder 
Principal of Kalabhavan, Santiniketan.

Rabindranath Tagore defined education as that 
which is unified with life, and he believed that 
only education could give us genuine freedom. 
The holistic development of every individual in 

the process of 
education is 
dependent on a 
harmonious 
adjustment to 
reality. This would 
require a language 
through which a 
child can 
comprehend his 
place in this 
universe and find 
his individual 
reality. Such a 
language is art. 
Only the arts can 
shape one’s 
complete character 
and give a 

perspective on reality and truth.
Educationist and artist Devi Prasad was an 
ardent admirer of 
Rabindranath 
Tagore and 
actively promoted 
his ideals in life. 
His book 
“Rabindranath 
Tagore: 
Philosophy of 
Education and 
Painting” is an 
insight into 
Tagore’s vision of 
uniting art and 
education in a 
child and an adult, 
some of which the 
poet put to 
practice at the 
abode of learning he had established in 1901. 
Devi Prasad graduated from Santiniketan in 
1944, where he had trained under masters like 
Nandalal Bose and Benode Behari Mukherjee. 
Soon after, Prasad joined Mahatma Gandhi’s 
ashram Sevagram in Maharashtra as a teacher. 
Another one of his books, “Art: The Basis of 
Education” is based on his experience at 
Sevagram and is a pioneering study on the 
essentiality of art in education.
In the book “Rabindranath Tagore: Philosophy 
of Education and Painting”, Prasad points out 
how Rabindranath despised the colonial system 
of education designed by Macaulay et al to 
create clerks for the British administration. 
Tagore, as everybody knows, was a school 
dropout. But he was home tutored and his 

Reminiscences have delightful passages 
describing the teachers who came to teach him 
at his Jorasanko home. The winds of Bengal 
Renaissance breezed through this home and the 
young Tagore grew up absorbing the best of the 
east and west.  
During his travels to Russia and other countries 
in Europe, Tagore had praised the education 
system he encountered in these countries.  
“While our educators have continued to impose 
their ideas on children, in other countries 
significant changes have taken place in the 
educational world over the past several decades. 
New experiments 
have been conducted 
to explore the world 
and needs of 
childhood. The 
German founder of 
kindergarten 
educational reformer, 
Wilhelm August 
Froebel showed that 
freedom is a very 
important element in 
the education of the 
child. Some others 
demonstrated that 
strict discipline was 
harmful for the 
creativity of 
children.”
Devi Prasad thinks 
this was less due to an 
outright admiration 
for the materialistic 
worldview of the 
European countries 
and more on account 
of his faith in the nobility of the human soul. 
At his university Viswa Bharati in Santiniketan, 
Tagore aspired to create an atmosphere that 
would give wings to the soul. Influences from 
all over the world would mingle with what was 
traditional in India and expose the minds of the 
students to diverse schools of thinking. Art 

practices formed an integral part of this 
liberating process. The students not only recited, 
performed and staged their own creations and 
the works of Tagore; they also collaborated and 
learnt from a diverse range of first-rate artists 
whom Tagore invited to Santiniketan. The best 
of eastern and western practices created a unique 
blend at this university.
Devi Prasad had been in close contact with 
Tagore's educational experience. He points out 
that Tagore’s educational philosophy showed 
that humans have “three life centres”. The first 
is the individual, the second centre is the 

community and the 
third is nature or 
the whole universe 
– where the first 
centre has to find 
its place. To be an 
integrated part of 
the whole, one has 
to build a 
relationship with 
diverse people 
from all over the 
world and with 
nature itself.
In his book “Art: 
The Basis of 
Education” Devi 
Prasad writes 
about empowering 
the minds of our 
children through 
the language of art. 
Art creates the 
enabling 
environment for 
the child to express 

the unsaid, the repressed, the uncharted. As Devi 
Prasad conceptualized and implemented art 
education in the Nayee Talim programme at 
Sevagram, he pondered on the spirit of true 
education. He laments that there isn’t a 
pronounced importance given to arts for 
children in India and gives us examples of how 

one can venture into this realm through 
experimental methods. Children are told to 
never color outside the lines and to stick with 
conventional viewpoints; which diminishes the 
creative urges  of these young minds.
As an example, Prasad recounts a story of one of 
his students. It was in autumn and Harshringar 
trees were blooming everywhere. In a small 
project of nature study, Prasad asked the 
students whether they knew of such a flower and 
whether they had seen any on the campus. One 
student put his hands up and described the 
flower perfectly but declared that there were no 
harshringar trees in this part of the country, let 
alone inside Sevagram. Devi Prasad smiled and 
let the matter rest. The next day, he went and 
waited for his student on his way to class. As the 
student came walking along the usual route from 
his hostel, Prasad stopped him on his tracks and 
pointed at the ground, “Stop! Where and what 
are you standing on? What are these flowers 
called?” The student bent down and was 
completely taken aback. It was the Harshringar 
at his feet!

Devi Prasad didn’t hand the flower to his 
student in class, where he would immediately 
recognize it and instead concocted a method of 
making him aware of his immediate 
surroundings.

As Devi Prasad worked with Gandhi and was 
inspired by Tagore, he sincerely believed that 
the reality of poverty in our country should be 
made clear to every student. He had seen in 
Santiniketan, how outdoor activities were 
organized for boys and girls. Inspired by 
Tagore’s life and teaching, some of the students 
had to go to the neighboring villages to 
undertake a well-organized programme of social 
service, holding evening schools for the 
villagers, organizing their sports and 
amusements, teaching them handicrafts and 
helping them in many other ways with their 
essential tasks. In turn, the students would bring 
back the influence of an austere lifestyle and 
their creative/imaginative minds would widen 
beyond the comfortable cocoons of their urban 
homes. 

Since children draw their influences 
from their surroundings, they must be 
attuned with the reality of the 
situation around them. 
The Sevagram school represented real 
India to me. It was in a rural part of 
the country which was poor and 
untouched by the elite culture created 
during the British Raj. Not a single 
child had any previous experience of 
drawing pictures nor of making 
models with clay. I soon realized that 
none of the systems or schools 
operating in the Western world could 
serve as models for our work – Devi 
Prasad.
When interacting with 
first-generation unlettered children, it 
is usually seen that they reciprocate 
better through the arts. These children 
have been privy to their parents 
molding clay or designing “alpana” in 

their homes and they learn to see the world 
through art. Hence, communicating with them 
through art is much simpler and more effective.
According to the author, the legacy of the 
colonial education system was creating a spirit of 
competition and furthering the British agenda of 
segregating the country. This sense of fierce 
competition with colleagues and among the 
students had to be nipped in the bud. Education 
needs to develop a deep sense of self-respect and 
individuality in children so they can make their 
own choices. The importance of art is paramount 
to this form of education. Devi Prasad’s struggle 
against colonial hangover was a cultural one and 
he tried to propagate an education system where 
children should be taught art, culture and made 
aware of nature. He summarizes his argument 
with these words:
“In other words, education in general and art 
education in particular is a way for one to grow 
and become sensitive to the beauty in nature, of 
social values and the aesthetic aspects of life as a 
whole.”
In the 21st century, the situation hasn’t changed 
much. With the advent of globalization, we strive 
to make our children “market worthy” for the 
world economy and lose our touch with true 
education. The sweeping force of extremism and 
terrorism arising out of indoctrinating influence 
of agenda driven education has taken the world 
by storm.
In a recent seminar on the importance of art in 
education organized by ThinkArts, Mohamed El 
Ghawy enlightened us of his seminal work with 
the youth of Egypt. He is the founder and artistic 
director of AFCA for Arts and Culture for 
Children and regularly organizes dance, drama 
and art events with the underprivileged children 
of Cairo. Since countries like Egypt have earned 
the notoriety of nurturing hateful minds from a 
young age which result in terrorism in later life, 
Mohamed has found that dabbling with the arts 
from an early age will stop children from 
becoming radically intolerant towards other 
cultures and make them understanding. His 
students have become more caring and 

individualistic as a result of writing, painting, 
singing, organizing plays and performing on 
stage.
The other pandemic in our society is depression 
due to unfulfilled goals. This has become one of 
the most common problems among young-adults 
as they stumble around in the dark void of this 
vast universe, not knowing where their destiny 
lies. Appreciation and an interest in the arts can 
be a beacon for the lost souls. 
Ironically, in our education system, schools 
prescribe Rabindranath’s short story “Totakahini” 
or “A Parrot’s Training” as part of the syllabus. It 
is a tale of dark humor, which tells us the story of 
a king’s parrot. The king wants to make his parrot 
‘educated’ and employs scores of scholars to 
force feed text books into it. The parrot wants to 
come out of its gilded cage and spread its wings, 
but the king sees this as a show of defiance and 
cuts its wings off. The diseased parrot keeps 
getting fed with educational manuscripts every 
day until one day, it cannot take anymore. The 
bird dies with pages of wisdom shuffling inside 
its poor body. 
In the present times, mind boggling advances in 
technology surrounds us in every step of life, and 
threatens to disconnect us from our immediate 
surroundings. So, now more than ever, there is an 
urgent need to envision creative unity in 
individuals and society with the inclusion of arts 
as a mandatory part of school curriculum.
“Gandhi and Tagore had a vision of a liberated 
human being. That vision can be realized only 
through an educational approach, based on 
creativity in which the aim of every activity is the 
affirmation of the unity within the individual's 
personality and, at the same time, the unity of all 
humanity. In other words, art has an essential role 
to play in the educational process, the aim of 
which is human unity” – Devi Prasad.

Sayantan Mukherjee is an aficionado of science 
and art by nature and is a video editor by 
profession. He resides in Kolkata.Picture excerpt from Art The Basis of Education 

By Devi Prasad
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“Although every man and 
woman cannot become an 
artist, it is necessary that 
there should be 
arrangements for art 
education for everyone in 
society, whichever walk of 
life he or she may belong to. 

Lack of knowledge about art makes people lose 
their mental balance. The atmosphere of tension 
and conflict in the world is also due to ignorance 
about the essence and the essentiality of art in 
life” – Nandalal Bose, Artist and Founder 
Principal of Kalabhavan, Santiniketan.

Rabindranath Tagore defined education as that 
which is unified with life, and he believed that 
only education could give us genuine freedom. 
The holistic development of every individual in 

the process of 
education is 
dependent on a 
harmonious 
adjustment to 
reality. This would 
require a language 
through which a 
child can 
comprehend his 
place in this 
universe and find 
his individual 
reality. Such a 
language is art. 
Only the arts can 
shape one’s 
complete character 
and give a 

perspective on reality and truth.
Educationist and artist Devi Prasad was an 
ardent admirer of 
Rabindranath 
Tagore and 
actively promoted 
his ideals in life. 
His book 
“Rabindranath 
Tagore: 
Philosophy of 
Education and 
Painting” is an 
insight into 
Tagore’s vision of 
uniting art and 
education in a 
child and an adult, 
some of which the 
poet put to 
practice at the 
abode of learning he had established in 1901. 
Devi Prasad graduated from Santiniketan in 
1944, where he had trained under masters like 
Nandalal Bose and Benode Behari Mukherjee. 
Soon after, Prasad joined Mahatma Gandhi’s 
ashram Sevagram in Maharashtra as a teacher. 
Another one of his books, “Art: The Basis of 
Education” is based on his experience at 
Sevagram and is a pioneering study on the 
essentiality of art in education.
In the book “Rabindranath Tagore: Philosophy 
of Education and Painting”, Prasad points out 
how Rabindranath despised the colonial system 
of education designed by Macaulay et al to 
create clerks for the British administration. 
Tagore, as everybody knows, was a school 
dropout. But he was home tutored and his 

Reminiscences have delightful passages 
describing the teachers who came to teach him 
at his Jorasanko home. The winds of Bengal 
Renaissance breezed through this home and the 
young Tagore grew up absorbing the best of the 
east and west.  
During his travels to Russia and other countries 
in Europe, Tagore had praised the education 
system he encountered in these countries.  
“While our educators have continued to impose 
their ideas on children, in other countries 
significant changes have taken place in the 
educational world over the past several decades. 
New experiments 
have been conducted 
to explore the world 
and needs of 
childhood. The 
German founder of 
kindergarten 
educational reformer, 
Wilhelm August 
Froebel showed that 
freedom is a very 
important element in 
the education of the 
child. Some others 
demonstrated that 
strict discipline was 
harmful for the 
creativity of 
children.”
Devi Prasad thinks 
this was less due to an 
outright admiration 
for the materialistic 
worldview of the 
European countries 
and more on account 
of his faith in the nobility of the human soul. 
At his university Viswa Bharati in Santiniketan, 
Tagore aspired to create an atmosphere that 
would give wings to the soul. Influences from 
all over the world would mingle with what was 
traditional in India and expose the minds of the 
students to diverse schools of thinking. Art 

practices formed an integral part of this 
liberating process. The students not only recited, 
performed and staged their own creations and 
the works of Tagore; they also collaborated and 
learnt from a diverse range of first-rate artists 
whom Tagore invited to Santiniketan. The best 
of eastern and western practices created a unique 
blend at this university.
Devi Prasad had been in close contact with 
Tagore's educational experience. He points out 
that Tagore’s educational philosophy showed 
that humans have “three life centres”. The first 
is the individual, the second centre is the 

community and the 
third is nature or 
the whole universe 
– where the first 
centre has to find 
its place. To be an 
integrated part of 
the whole, one has 
to build a 
relationship with 
diverse people 
from all over the 
world and with 
nature itself.
In his book “Art: 
The Basis of 
Education” Devi 
Prasad writes 
about empowering 
the minds of our 
children through 
the language of art. 
Art creates the 
enabling 
environment for 
the child to express 

the unsaid, the repressed, the uncharted. As Devi 
Prasad conceptualized and implemented art 
education in the Nayee Talim programme at 
Sevagram, he pondered on the spirit of true 
education. He laments that there isn’t a 
pronounced importance given to arts for 
children in India and gives us examples of how 

one can venture into this realm through 
experimental methods. Children are told to 
never color outside the lines and to stick with 
conventional viewpoints; which diminishes the 
creative urges  of these young minds.
As an example, Prasad recounts a story of one of 
his students. It was in autumn and Harshringar 
trees were blooming everywhere. In a small 
project of nature study, Prasad asked the 
students whether they knew of such a flower and 
whether they had seen any on the campus. One 
student put his hands up and described the 
flower perfectly but declared that there were no 
harshringar trees in this part of the country, let 
alone inside Sevagram. Devi Prasad smiled and 
let the matter rest. The next day, he went and 
waited for his student on his way to class. As the 
student came walking along the usual route from 
his hostel, Prasad stopped him on his tracks and 
pointed at the ground, “Stop! Where and what 
are you standing on? What are these flowers 
called?” The student bent down and was 
completely taken aback. It was the Harshringar 
at his feet!

Devi Prasad didn’t hand the flower to his 
student in class, where he would immediately 
recognize it and instead concocted a method of 
making him aware of his immediate 
surroundings.

As Devi Prasad worked with Gandhi and was 
inspired by Tagore, he sincerely believed that 
the reality of poverty in our country should be 
made clear to every student. He had seen in 
Santiniketan, how outdoor activities were 
organized for boys and girls. Inspired by 
Tagore’s life and teaching, some of the students 
had to go to the neighboring villages to 
undertake a well-organized programme of social 
service, holding evening schools for the 
villagers, organizing their sports and 
amusements, teaching them handicrafts and 
helping them in many other ways with their 
essential tasks. In turn, the students would bring 
back the influence of an austere lifestyle and 
their creative/imaginative minds would widen 
beyond the comfortable cocoons of their urban 
homes. 

Since children draw their influences 
from their surroundings, they must be 
attuned with the reality of the 
situation around them. 
The Sevagram school represented real 
India to me. It was in a rural part of 
the country which was poor and 
untouched by the elite culture created 
during the British Raj. Not a single 
child had any previous experience of 
drawing pictures nor of making 
models with clay. I soon realized that 
none of the systems or schools 
operating in the Western world could 
serve as models for our work – Devi 
Prasad.
When interacting with 
first-generation unlettered children, it 
is usually seen that they reciprocate 
better through the arts. These children 
have been privy to their parents 
molding clay or designing “alpana” in 

their homes and they learn to see the world 
through art. Hence, communicating with them 
through art is much simpler and more effective.
According to the author, the legacy of the 
colonial education system was creating a spirit of 
competition and furthering the British agenda of 
segregating the country. This sense of fierce 
competition with colleagues and among the 
students had to be nipped in the bud. Education 
needs to develop a deep sense of self-respect and 
individuality in children so they can make their 
own choices. The importance of art is paramount 
to this form of education. Devi Prasad’s struggle 
against colonial hangover was a cultural one and 
he tried to propagate an education system where 
children should be taught art, culture and made 
aware of nature. He summarizes his argument 
with these words:
“In other words, education in general and art 
education in particular is a way for one to grow 
and become sensitive to the beauty in nature, of 
social values and the aesthetic aspects of life as a 
whole.”
In the 21st century, the situation hasn’t changed 
much. With the advent of globalization, we strive 
to make our children “market worthy” for the 
world economy and lose our touch with true 
education. The sweeping force of extremism and 
terrorism arising out of indoctrinating influence 
of agenda driven education has taken the world 
by storm.
In a recent seminar on the importance of art in 
education organized by ThinkArts, Mohamed El 
Ghawy enlightened us of his seminal work with 
the youth of Egypt. He is the founder and artistic 
director of AFCA for Arts and Culture for 
Children and regularly organizes dance, drama 
and art events with the underprivileged children 
of Cairo. Since countries like Egypt have earned 
the notoriety of nurturing hateful minds from a 
young age which result in terrorism in later life, 
Mohamed has found that dabbling with the arts 
from an early age will stop children from 
becoming radically intolerant towards other 
cultures and make them understanding. His 
students have become more caring and 

individualistic as a result of writing, painting, 
singing, organizing plays and performing on 
stage.
The other pandemic in our society is depression 
due to unfulfilled goals. This has become one of 
the most common problems among young-adults 
as they stumble around in the dark void of this 
vast universe, not knowing where their destiny 
lies. Appreciation and an interest in the arts can 
be a beacon for the lost souls. 
Ironically, in our education system, schools 
prescribe Rabindranath’s short story “Totakahini” 
or “A Parrot’s Training” as part of the syllabus. It 
is a tale of dark humor, which tells us the story of 
a king’s parrot. The king wants to make his parrot 
‘educated’ and employs scores of scholars to 
force feed text books into it. The parrot wants to 
come out of its gilded cage and spread its wings, 
but the king sees this as a show of defiance and 
cuts its wings off. The diseased parrot keeps 
getting fed with educational manuscripts every 
day until one day, it cannot take anymore. The 
bird dies with pages of wisdom shuffling inside 
its poor body. 
In the present times, mind boggling advances in 
technology surrounds us in every step of life, and 
threatens to disconnect us from our immediate 
surroundings. So, now more than ever, there is an 
urgent need to envision creative unity in 
individuals and society with the inclusion of arts 
as a mandatory part of school curriculum.
“Gandhi and Tagore had a vision of a liberated 
human being. That vision can be realized only 
through an educational approach, based on 
creativity in which the aim of every activity is the 
affirmation of the unity within the individual's 
personality and, at the same time, the unity of all 
humanity. In other words, art has an essential role 
to play in the educational process, the aim of 
which is human unity” – Devi Prasad.

Sayantan Mukherjee is an aficionado of science 
and art by nature and is a video editor by 
profession. He resides in Kolkata.
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From Bichitra Pathshala’s Barn
Meet the Young Achievers 

Career talks organized by Bichitra Pathshala

From September to November 2020, Bichitra Pathshala conducted a series of twelve career talks for 
outgoing batches of students in schools as well as for college students.  Young men and women who 
have already established themselves in their chosen professions, shared their experience and engaged 
the participants in useful discussions. The series culminated in a talk “Get Focused on your Career” 
by Mrs. Devi Kar and Mr. Sandip Mukherjee. Here are the links of the talks on Bichitra Pathshala 
Facebook page. 

https://fb.watch/1R4qUvg_Tj/ - Making it big as a freelance photographer | Shubham Paul

https://fb.watch/1R4wgMHqE5/ - Launching a colourful career in the fashion world | Sunetra Lahiri

https://fb.watch/1R4xWwYS-S/ - Donning the hat of a scientist | Anwesha Bhattacharya

https://fb.watch/1R4DBuY2Lk/ - Power of the Pen: A career in print journalism | 
Manasi Shah

https://fb.watch/1R4GiCB2ZJ/ - Digital Success: A workshop on digital marketing | 
Shubham Bapna

https://fb.watch/1R4JLu4GpB/ - Sky is the Limit: A career in �ying | Capt. Debolina Das

https://fb.watch/1R4_5k9bTH/ - Chasing the Wild: Career in Wildlife Filmmaking | 
Ashwika Kapoor

https://fb.watch/1R5cn1ZfcM/ - Exploring the Legal Profession | Sourya Banerjee

https://fb.watch/1R5i2ct3aj/ - A Career in Software Technology | Dipa Sarkar

https://fb.watch/1R5orx5NL8/ - Career in Social Work | Ahana Dasgupta

https://fb.watch/1R5xLvUt-O/ - Getting Focused on One’s Career: Career Talk with 
Ms. Devi Kar and Mr. Sandip Mukherjee

Learning with Moving Images
Online presentations of e- learning designs by teachers

Learning with Moving Images is the flagship programme of Bichitra Pathshala , through which 
teachers are given a platform for sharing technology enabled teaching learning designs and get 
rewarded for their exemplary work. This year, thanks to the predominance of online teaching, the jury 
will observe video recordings of online classes and then engage the participating teachers in a brief 
interaction. The dates of the interactive sessions are:
Thursday, December 10: Interactions with primary school teachers
Friday, December 11: Interactions with middle school teachers
Saturday, December 12: Interactions with high school and college teachers   
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Bichitra Pathshala Office
90/1/1 Chowringhee Road; Kolkata 700 020

Websites
www.bichitrapathshala.org
www.magicofmyschool.org


